
1 
 
 

Standard 1 

1.1  

Candidates are provided with multiple opportunities to demonstrate an understanding of the 

InTASC standards at the appropriate progression levels. All courses are aligned with InTASC 

standards and cross cutting themes of technology and diversity. Instructors designate how 

technology (T) and diversity (D) is addressed in all course syllabi. Course syllabi designate 

assignments and assessments linked to the InTASC standards across all four key areas - Learning 

& the Learner; Content; Instructional Practice and Professional Responsibility. Key transition 

and methods courses have been identified to ensure that candidates are exposed to content and 

course assignments to appropriately measure candidates’ knowledge of critical content and 

capacity to deliver content in core classrooms. Candidates also learn and are able to express in 

course assignments the EPP’s conceptual framework for teacher education, as well as standards 

delineated by the Council for Exceptional Children, and the Virginia DOE Standards for Teacher 

Education Programs (from Biennial report). 

Candidates in the EPP follow a program of study (1.1 Programs of Study) that begins with basic 

200-level courses in educational foundations, theory, and human development and 

understanding. Candidates then progress to 300-level courses that build their understanding of 

learners and learning for individual students with particular learning differences or needs. At the 

400-level, candidates focus on a strengths-based model for differentiating education for a diverse 

array of students including, but not limited to, students with disabilities, English Language 

Learners, and those from a range of ethnic, socio-economic, and religious backgrounds with a 

concentration on including families and community organizations. Candidates are assessed in all 

programs at key transition points: at application to the program; entry to practicum; prior to 

student teaching; after student teaching; and at the point of program completion. As these 

formative assessments are reviewed, program faculty discuss, candidate by candidate, how to 

best support the candidate in achieving the target standards. 

The EPP has eight (8) Key Assessments aligned to InTASC standards (1.1 Key Assessments). 

Key assessments are completed at different transition points within the program of study to allow 

the EPP to measure progressive growth of candidates. 

LEARNER & LEARNING  

 

EDU 220 Analysis of Bloom's Taxonomy 

 

Spring 2019 

Measure: 

Candidates in the Educator Preparation Program (EPP) at VUU pass through 

four (4) official "Gateways": I) Admission to VUU, 2) Admission to the EPP, 

3) Admission to Student Teaching/Senior Field, and 4) Program Exit. 

The Analysis of Bloom’s Taxonomy is completed in the first course, EDU 

220 that a candidate takes as part of their preparation program. This key 
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assessment must be completed at the level of "Acceptable" for a candidate to 

be fully admitted to the EPP. 

The Bloom’s Taxonomy Rubric is used to assess the following components of the Bloom's 

Taxonomy: 

• Teaching and Learning 

• Learner Strengths and Weakness 

• Community/Cultural/ Norms 

• Grammar 

 

Results/Analysis: 

Seven (7) candidates were evaluated with the Bloom's Taxonomy Rubric. The 

seven (7) were Elementary Education (2), Special Education (1), and 

Secondary Education (2- Business Education, 1- Biology, and I-History) 

Findings were the following:                                                                                                                                                                                                                                               

Acceptable - 4 (1- Elementary Education, I-Business Education, 1- Biology, 1-History)                                                                

Target - 3 (1-Special Education, 1-Elementary Education, and 1-Business Education). 

In the category of "Acceptable", candidates were unable to demonstrate the 

following at the “Target” level: clearly articulate examples of theories and 

strategies used to achieve learning outcomes, and use language appropriate for 

the discipline 

Recommendation: 

Following the Fall 2019 administration of the Blooms' Taxonomy key 

assessment, the existing assignment used to assess candidates' understanding 

of educational theories was revised to help candidates connect theory to 

practice. In Fall2019, continued revisions were made and supplemental 

material included in the course to address educational theories and their 

connection to contemporary classroom experiences. 

Fall 2019 

Results/Analysis: 

Six (6) candidates were evaluated with the Bloom's Taxonomy Rubric. The 

six (6) were Secondary Education (2- Business Education, 2- Biology, I-

History, and 1- Mathematics) 

Findings were the following:                                                                                                                                                                                                                                          

Acceptable - 3 (I-Business Education, 1- Biology, 1-History)                                                              

Target - 0 (-Special Education, -Business, and -History). 
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In the category of "Acceptable", candidates were unable to fully 

demonstrate the following at the “Target” level: clearly articulate 

examples of theories and strategies used to achieve learning outcomes 

Recommendation: 

Following the Fall 2019 administration of the Blooms' Taxonomy key 

assessment, the existing assignment used to assess candidates' understanding 

of educational theories was revised to help candidates connect theory to 

practice. In Fall2019, continued revisions were made and supplemental 

material included in the course to address educational theories and their 

connection to contemporary classroom experiences. 

Spring 2020 

Results/Analysis: 

Nine (9) candidates were evaluated with the Bloom's Taxonomy Rubric. Of 

the nine (9), three (3) were Elementary Education candidates, one (1) 

Special Education candidate; five (5) were Secondary Education (1 

Business Education, I-English, 2-History, and 1- Mathematics) 

Findings were the following:                                                                                                                                                               

Not assessed -7 (2-Elementary, }-Special Education, }-Business Education, 1- English, 2-

History and 1 Mathematics                                                                                                                   

Unacceptable – 0                                                                                                                                    

Acceptable – 0                                                                                                                                         

Target- 2. 

In the category of "Not Assessed", 8-candidates were unable complete 

the assignment due to the coronavirus pandemic. 

In the category of "Acceptable", I-candidate was able to fully demonstrate 

the following: clearly articulate examples of theories and strategies used to 

achieve learning outcomes as the course room changed to reflect the 

coronavirus pandemic. 

Recommendation: 

Following Spring 2020, the Blooms Taxonomy Key Assessment for the 

existing assignment used to evaluate candidates' understanding of 

educational theories was revised to connect theory to practice. In Spring 

2020, due to the coronavirus pandemic continued revisions were created and 

supplemental material included in the course to address educational theories 

and their connection to the contemporary online classroom experience. 

EDU 321 Cultural Group Analysis 
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Fall 2018 

Measure:  

Candidates in the Educator Preparation Program (EPP) at VUU pass 

through four (4) official "Gateways": I) Admission to VUU, 2) Admission 

to the EPP, 3) Admission to Student Teaching/Senior Field, and 4) 

Program Exit. 

The Cultural Group Analysis is completed as candidates progress in the 

program, in EDU 321. This key assessment must be completed at the level 

of "Acceptable" for a candidate to be fully admitted to the EPP. 

The Cultural Group Analysis Rubric is used to assess the following components of the 

assessment: 

• Teaching and Learning 

• Learner Strengths and Weakness 

• Community/Cultural/ Norms 

• Grammar 

 

Results/Analysis: 

Eleven (11) candidates were evaluated with the Rubric. Of the eleven (11), 

six (6) were Elementary Education candidates, one (1) Special Education 

candidate; four (4) were Secondary Education (1- Biology, 1- Business 

Education, I-English, and 1-History) 

Findings were the following:                                                                                                               

Acceptable 7 (4-Elementary, 1-Biology, I-Business, and 1- English)              

Target - 4 (2-Elementary, I-Special Education, and 1-History). 

 

In the category of "Acceptable", candidates were unable to fully 

demonstrate the following at the “Target” level: clearly articulate 

examples of theories and strategies used to achieve learning outcomes 

Recommendation: 

Following the Fall 2018 administration of the Cultural Group Analysis 

assessment, the existing assignment used to assess candidates' understanding 

of educational theories was revised to help Candidates connect theory to 

practice.  

Fall 2019 

Results/Analysis: 

Eighteen (I 8) candidates were evaluated with the Rubric. Of the eighteen 

(18), nine (9) were Elementary Education candidates, one (1) Special 

Education candidate; six (6) were Secondary Education (2- Biology, 1- 

Business Education, I-English, and 4-History,) 
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Findings were the following:                                                                                                               

Acceptable 10 (3-Elementary, 2-Biology, I-Business, 1- English, and 2-History)              

Target - 8 (6-Elementary, I-Special Education, and 2 -History). 

 

In the category of "Acceptable", candidates were unable to fully 

demonstrate the following at the “Target” level: clearly articulate 

examples of theories and strategies used to achieve learning outcomes 

Recommendation: 

In Fall 2019, continued revisions were made and supplemental material included in the 

course to address educational theories and their connection to contemporary classroom 

experiences. 

CONTENT  

 

EDU 331 Reading Research Paper 

 

Fall 2018 

Measure: 

EDU 331 is designed to focus on the significance of language acquisition, learning to read, and 

methods for diagnostic reading and remediation. Within this framework of study, the candidates 

will examine multiple strategies and methods of teaching and evaluating reading, including but 

not limited to phonemic awareness, word attack skills, fluency development, sight words 

approach, and their connection to comprehension. The goal is to introduce the five areas of 

reading (Phonemic awareness, Phonics, Fluency, Vocabulary, Comprehension) as essential 

components of reading instruction. As a result, you, the EDU 331 Candidate, will be required to 

select, research, and share information on one of the reading strategies discussed this semester. 

This research assignment will extend your understanding of those central reading concepts, tools 

of inquiry, and structures for teaching the reading discipline. 

 

Results/Analysis: 

Of the 10 candidates enrolled, 9 passed at the “Acceptable” level and 1 reached the “Target” 

level. 90% of candidates did not reach the “Target” level due to their need for more guidance 

when directed to research a topic.  

 

Recommendation: 

To support learning: 

1. Candidates will discuss and be given a copy of Research Tips. 

2. Samples of collegiate research papers will be shared. 

3. Attention will also be given to recognizing how citations were made during the paper and 

references addressed at the end of the collegiate samples shared. 

 

Fall 2019 

Results/Analysis: 
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Of the 11 candidates enrolled, 81.82 % passed / one pending (I), 17.18% failed (2 candidates). 

Continued revisions need to be made to support candidates to complete research at a “Target” 

level. 

 

Recommendation: 

To support learning: 

1. A date will be scheduled for the candidates to submit Topics for Research only. 

2. Another date will be scheduled for candidate to submit four-five resources that will be used to 

develop their paper; peer-reviewed articles and journals supporting their research topic. 

3. Date will be given for rough drafts to be submitted. 

4. Final research papers will be required for submission the next week. 

 

A last area I will discuss is professionalism. It was addressed in the Syllabus, but at towards the 

end, several candidates asked what did professionalism include? Therefore, I will address that 

the Professionalism Grade (an easy 100pts.) will reflect attendance; being present and on time, 

class participation, submitting work in on time, test work reflecting honesty and integrity, no 

cell-phone usage in class, no side-bar talking during lectures or presentations, and being 

attentive; not addressing on working on anther assignment during class time. 

EDU  422/423/SPE 453 Case Study 

 

Students are to complete a Case Study which is a compilation of diagnostic information, lesson 

plans and implementation of those plans with post-test/diagnostic information discussing what 

the students have learned.   

 

Assignment Parameters  

• Select a student – One student who has an identified need in one of the core academic 

areas (Reading, Writing, and comprehension), Mathematics, Science or Social Studies) 

should be selected. 

• Provide background information about students selected - Grade level for each student, 

identified need, and how the identification was made.  

• Select two learning targets to focus on – The two learning targets must be measurable, 

specific, and observable.  

• Data Collection (Pre-test) – Do a pre-test to determine the student’s present level of 

performance (PLOP) and/or knowledge. Include the test and student results in the 

Appendix of the Case Study.  

• Determine the “problem” – What can I as an educator do to (improve/decrease/increase, 

etc.) the selected learning target? 

• List your ideas: Brainstorm possible courses of action and likely consequences for each 

idea suggested. 

• Evaluate your ideas – Determine which are likely to provide desired results and will 

result in changes that you can monitor. “If I implement this strategy … I anticipate…will 

happen.” 
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• Implement Strategies – Develop and implement courses of action based on learning 

targets.  Interventions could include one-on-one tutoring, group acceleration sessions, 

supervised peer tutoring, etc.  Provide at least four (04) weeks of data following 

implementation. 

• Administer a Post-Test – Provide data following at least four (04) weeks of 

implementation of strategies. The post-test should use a variety of assessment types.  

These assessments will provide you data about the effectiveness of the strategies 

implemented. 

• Analysis/Reflection/Discussion – Did the implemented strategies make a difference 

improve/decrease/increase, etc.) on the selected goals/objectives/benchmarks of the 

selected students?   

• Action Plan – List recommendations for the student’s success in the future. 

 

Fall 2017 

Results/Analysis: 

Seventeen (17) candidates were evaluated with the Case Study Rubric. Of the Seventeen 

candidates, eleven (11) were Elementary Education candidates, one (1) Special Education and 

five (5) were Secondary Education candidates (1-Biolog; 2-Business, 1-History, and 1-Math).  

 

Findings were the following: 

Acceptable – 6 (4-Elementary, 1-History, 1-Math) 

Target - 11 (7-Elementary, 1-Biology, 2-Business, and 1-Special Education) 

 

In the category of “Acceptable”, candidates were unable to fully demonstrate the following at the 

“Target” level: strategies to implement based on the learning target; data results that were 

implemented   

Recommendation: 

Based on results, a detailed listing of requirements for the Case Study will be clearly outlined in 

the course syllabus. Additionally, a check-up/feedback at midterm will be conducted to ensure 

candidates are gathering all data and strategies. Lastly, the Instructor will ensure that the 

candidate understand how to select learning targets and share intervention strategies. 

 

Fall 2018 

Results/Analysis: 

Twenty-Three (23) candidates were evaluated with the Case Study Rubric. Of the twenty-three 

candidates, thirteen (13) were Elementary Education candidates, two (2) were Special Education 

and eight (8) were Secondary Education candidates (3-Biolog; 2-History, 1-English and 2-Math).  

 

Findings were the following: 

Unacceptable – 1 (1-Elementary) 

Acceptable – 16 (9-Elementary, 1-Special Education, 2-Biology, 1-History, 1-English, 2-Math) 

Target - 6 (3-Elementary, 1-Biology, 1-History, and 1-Special Education) 
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In the category of “Acceptable”, candidates were unable to fully demonstrate the following at the 

“Target” level: clearly articulate the identified case study and implement an intervention plan to 

raise academic achievement.  

In the category of “Unacceptable”, candidates were unable to demonstrate strategies to 

implement based on the learning targets. Candidates were also not able clearly articulate their 

data results that were implemented.  

 

Recommendation: 

Based on results, the professor will continue recommendations made in Fall 2017. 

 

Fall 2019 

Results/Analysis: 

Fourteen (14) candidates were evaluated with the Case Study Rubric. Of the fourteen candidates, 

seven (7) were Elementary Education candidates, and seven (7) were Secondary Education 

candidates (3-Biolog; 3-History, 1-English).  

 

Findings were the following: 

Acceptable – 8 (3-Elementary, 2-Biology, 2-History, 1-English) 

Target - 6 (4-Elementary, 1-Biology, 1-History) 

 

In the category of “Acceptable”, candidates were unable to fully demonstrate the following at the 

“Target” level: clearly implement an intervention plan to raise academic achievement.  

Recommendation: 

The faculty will embed smaller assignments to assist the candidates understand how to select 

learning targets and share intervention strategies. 

 

INSTRUCTIONAL PRACTICE  

 

EDU 358/SPE 358 Field Experiences 

 

Spring 2019 

Candidates in the Educator Preparation Program (EPP) at VUU are required to complete field 

experiences connected to the courses in which they are enrolled. Field experiences are conducted 

in a school and at the appropriate grade level/subject that the candidate is pursuing as a major. 

Assignments completed during the field experiences are designed to help candidates connect 

theory and practice. 

 

Field Experiences are completed in all professional-level coursework that a candidate takes as 

part of their preparation program. Each candidate is assigned to a cooperating teacher in a school 

to complete the experience. The cooperating teacher completes the evaluation of the candidate. 

This key assessment must be completed at the level of “Acceptable” for a candidate to pass the 

course to which the experience is connected. 
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The Final Practicum Evaluation Form is used to assess the following four (4) components of the 

Field Experience Assignment: 

 

Professional Behavior 

• Understanding of Organizational Goals 

• Professional Relationship with Colleagues 

• Responsibilities 

• Conflict Resolution 

Attitude 

• Respect for Career 

• Attitude of Life-long Learner 

• Ethics 

Knowledge 

• Content Knowledge 

Skills 

• Ability to Perform Field Experience Assignment 

 

Results/Analysis: 

 

Eight (8) candidates were evaluated with the Final Practicum Evaluation Form. Of the eight (8), 

five (5) were Elementary Education candidates, one (1) Special Education candidate, and 1 

History candidate.  

 

Findings were the following: 

Acceptable – 4-Elementary, and 1-History 

Target - 3 (1-Elementary, 1-Special Education, and 1-Biology). 

 

In the category of “Acceptable”, candidates were unable to consistently demonstrate the 

following:  

• Professional Behavior - display overall understanding of the organization’s goals; handle 

conflicts in a professional manner; exhibit professional relationship with colleagues; and 

efficiently carry out work responsibilities. 

• Attitudes – demonstrate respect for the career path; display an attitude of life-long 

learning; and, display high ethical standards. 

• Knowledge – Demonstrate fundamental knowledge of basic information  

• Skills – Demonstrate fundamental knowledge of basic skills 

 

Recommendation: 

Following the review of the Fall 2016 Field Experience Rubric, results of the cooperating 

teachers were shared with the other members of the EPP, as well as the Advisory Board. 

Strategies were discussed to enhance the Professional Behavior and Attitudes of our candidates 

completing Field Experiences. 
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Although all candidates received ratings of “Acceptable” or above on the assessment, concerns 

regarding the areas of weakness exist. To help candidates better understand he importance of 

early field experiences, the assignment and rubric will be revised for the Fall 2018 

administration. 

 

Fall 2019 

Results/Analysis:  

Nine (9) candidates were evaluated with the Final Practicum Evaluation Form. Of the nine (9), 

six (6) were Elementary Education candidates, one (1) Special Education candidate, 1 English, 

and 1 History candidate.  

 

Findings were the following: 

Acceptable – 4-Elementary, and 1-History 

Target - 4 (2-Elementary, 1-Special Education, and 1-English). 

 

In the category of “Acceptable”, candidates struggled most with demonstrating the elements of 

the conceptual framework: Competence, Adaptability, Caring, Skill 

 

During presentations of their field experiences, it was clear that candidates understood the 

components of the conceptual framework and discussed ways in which they demonstrated these 

qualities while completing their field experiences. However, cooperating teachers felt candidates 

were unable to consistently demonstrate these qualities. 

 

Recommendation: 

The Final Practicum Evaluation was changed in Fall 2018 to incorporate a presentation of field 

experiences. This presentation allows candidates the opportunity to share their experiences with 

their peers and also express best practices observed. The assessment will remain the same for 

Fall 2019. 

 

Spring 2020 

Results/Analysis: 

Nine (9) candidates were evaluated with the Final Practicum Evaluation Form. Of the nine (9), 

six (6) were Elementary Education candidates, one (1) Special Education candidate, 1 English, 

and 1 History candidate.  

 

Findings were the following: 

Acceptable – 7 (4-Elementary, 1-Biology, 1-English, and 1-History) 

Target - 5 (1-Elementary, 1-Special Education, 1-Business Education, 1-English, and 1-History) 

 

In the category of “Acceptable”, candidates struggled most with demonstrating the elements of 

the conceptual framework: Competence, Adaptability, Caring, Skill 

 

During presentations of their field experiences, it was clear that candidates understood the 

components of the conceptual framework and discussed ways in which they demonstrated these 
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qualities while completing their field experiences. However, cooperating teachers felt candidates 

were unable to consistently demonstrate these qualities. 

 

Recommendation: 

To address the disconnect between candidate and cooperating teacher perceptions, a panel of 

cooperating teachers and administrators will be invited to present in EDU 321 prior to candidates 

beginning their field experiences. Expectations will be shared and strategies discussed to help 

candidates better prepare for the assignment. 

 

EDU  422/423/SPE 453 Unit Lesson Plan 

 

Fall 2017 

Results/Analysis: 

Seventeen (17) candidates were evaluated with the Unit Lesson Plan Rubric. Of the Seventeen 

candidates, eleven (11) were Elementary Education candidates, one (1) Special Education and 

five (5) were Secondary Education candidates (1-Biolog; 2-Business, 1-History, and 1-Math).  

 

Findings were the following: 

Acceptable – 6 (4-Elementary, 1-History, 1-Math) 

Target - 11 (7-Elementary, 1-Biology, 2-Business, and 1-Special Education) 

 

In the category of “Acceptable”, candidates struggled most with using formal and informal 

assessments to determine how to modify lessons within the unit. In isolation, plans were overall 

well-developed by candidates. However, results from artifacts submitted with the units show that 

candidates did not revise lessons to address weaknesses noted in student assignments. 

 

Recommendation: 

Sample unit lesson plans will be shared with candidates and peers will critique to discuss the 

strengths and weaknesses of each. The faculty will guide an overall discussion where candidates 

will share with the class. 

 

Fall 2018 

Results/Analysis: 

Twenty-Three (23) candidates were evaluated with the Unit Lesson Plan. Of the twenty-three 

candidates, thirteen (13) were Elementary Education candidates, two (2) were Special Education 

and eight (8) were Secondary Education candidates (3-Biolog; 2-History, 1-English and 2-Math).  

 

Findings were the following: 

Unacceptable – 1(1-Elementary) 

Acceptable – 21 (11-Elementary, 2-Special Education and 8-Secondary) 

Target - 21 (11-Elementary, 3-Biology, 2-History, 1-English, 2-Math and 2-Special Education) 

 

In the category of “Acceptable”, candidates were unable to fully demonstrate the following: 

write unit lesson plans and share artifacts of activities and assessments. The candidates clearly 

articulate the strategies for implementing the activities. 
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Recommendation: 

Based on results, a detailed listing of requirements for the Unit Lesson Plan will be clearly 

outlined in the course syllabus. Additionally, a check-up/feedback at midterm will be conducted 

to ensure candidates are gathering all activities, assessments and strategies. Lastly, a VUU 

Lesson Plan template for candidates will be shared.  

 

Fall 2019 

Results/Analysis: 

Fourteen (14) candidates were evaluated with the Unit Lesson Plan Rubric. Of the fourteen 

candidates, seven (7) were Elementary Education candidates, and seven (7) were Secondary 

Education candidates (3-Biolog; 3-History, 1-English).  

 

Findings were the following: 

Acceptable – 8 (3-Elementary, 2-Biology, 2-History, 1-English) 

Target - 6 (4-Elementary, 1-Biology, 1-History) 

 

In the category of “Acceptable”, candidates were unable to fully demonstrate the following at the 

“Target” level: clearly implement an intervention plan to raise academic achievement based on 

formative feedback.  

Recommendation: 

The faculty will embed smaller assignments to assist the candidates understand how to utilize 

assessments to determine appropriate learning targets. 

 

PROFESSIONAL RESPONSBILITY 

 

EDU 220 Philosophy of Education 

 

Spring 2019 

Measure: 

Candidates in the Educator Preparation Program (EPP) at VUU pass through four (4) official 

“Gateways”: 

1)  Admission to VUU, 2) Admission to the EPP, 3) Admission to Student Teaching/Senior 

Field, and 4) Program Exit. 

 

The Philosophy of Education is completed in the first course, EDU 220, that a candidate takes as 

part of their preparation program. This key assessment must be completed at the level of 

“Acceptable” for a candidate to be fully admitted to the EPP. 

 

The Portfolio Rubric is used to assess the following eleven (11) components of the Philosophy of 

Education: 

 

Persuasiveness 

• Authenticity 

• Theories of Learning 
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• Language 

• Personal Growth 

• Student/Teacher Relationship 

• Educational Issues 

• Enthusiasm for Teaching 

 

Format 

• Organization 

• Expectations 

• Goals/Objectives 

• Connection to Discipline 

 

Results/Analysis: 

Eleven (15) candidates were evaluated with the Philosophy of Education Rubric. Of the fifteen 

(15), five (5) were Elementary Education candidates, two (2) Special Education candidate, and 

two (4) were Secondary Education (2-English 2-History) 

 

Findings were the following: 

Unacceptable – 2 Elementary,  1-English  

Acceptable – 1-Elementary, 2 -Special Education, 1-English, 2-History 

Target - 8 (3-Elementary, 2-Special Education, 1-English, and 2-History). 

 

In the category of “Unacceptable”, candidates were unable to demonstrate the following: clearly 

articulate examples of theories and strategies used to achieve learning outcomes, and use 

language appropriate for the discipline 

 

In the category of “Acceptable”, candidates were unable to fully demonstrate the following: 

clearly articulate examples of theories and strategies used to achieve learning outcomes 

 

Recommendation: 

Following the Spring 2018 administration of the Philosophy of Education key assessment, the 

existing assignment used to assess candidates’ understanding of educational theories was revised 

to help candidates connect theory to practice. In Spring 2019, continued revisions were made and 

supplemental material included in the course to address educational theories and their connection 

to contemporary classroom experiences. 

 

A new professor will be joining the School of Education in Fall 2019 and will be assigned to 

teach this course and key assessment. Further course revisions are pending. 

 

Fall 2019 

Results/Analysis: 

Nine (6) candidates were evaluated with the Philosophy of Education Rubric. The six 

(6) were Secondary Education (2-Business Education, 2- Biology, I-History, and I- 

Mathematics) 
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Findings were the following: 

Not Assessed 2 (I-Business Education and I-

Mathematics) Unacceptable -0 
Acceptable - 0 

Target- 4 (I-Biology, 2-Business, and I-History). 

 

In the category of "Unacceptable", candidates were unable to demonstrate the 

following: clearly articulate examples of theories and strategies used to achieve 

learning outcomes, and use language appropriate for the discipline 

 

In the category of "Acceptable", candidates were unable to fully demonstrate the 

following: clearly articulate examples of theories and strategies used to achieve 

learning outcomes 

 

Recommendation: 

Following the Fall 2019 administration of the Philosophy of Education Key 

assessment, the existing assignment used to assess candidates' understanding of 

educational theories was revised to help candidates connect theory to practice. In 

Fall2019, continued revisions were made and supplemental material included in the 

course to address educational theories and their connection to contemporary 

classroom experiences. 

 

Spring 2020 

Results/Analysis: 

Nine (9) candidates were evaluated with the Philosophy of Education 

Rubric. Of the nine (9), three (3) were Elementary Education candidates, one 

(1) Special Education candidate; five (5) were Secondary Education (1- 

Business Education, I-English, 2-History, and 1- Mathematics) 

Findings were the following:                                                                                                                                                               

Not Assessed -5 (2-Elementary, 2-Elementary, 1-English, I-History, and Mathematics). 

Unacceptable – 0    Acceptable – 0                                                                                                                                                                                    

Target - 4 (}-Elementary, }-Special Education, I-Business, and I-History). 

In the category of "Unacceptable", candidates were unable to demonstrate the 

following: clearly articulate examples of theories and strategies used to 

achieve learning outcomes, and use language appropriate for the discipline 

In the category of "Acceptable", candidates were unable to fully demonstrate 

the following: clearly articulate examples of theories and strategies used to 

achieve learning outcomes 

Recommendation: 

Following the Spring 2020 administration of the Philosophy of Education key 

assessment, the existing assignment used to assess candidates' understanding of 
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educational theories was revised to help candidates connect theory to practice. 

In Spring 2020, continued revisions were made and supplemental material 

included in the course to address educational theories and their connection to 

contemporary classroom experiences. 

EDU 425/IDS 427 

 

Spring 2019 

Measure: 

Candidates in the Educator Preparation Program (EPP) at VUU pass through four (4) official 

“Gateways”: 

1) Admission to VUU, 2)  Admission to the EPP, 3) Admission to Student Teaching/Senior 

Field, and 4) Program Exit. 

 

The Portfolio Assessment is a compilation of all relevant key assessments completed during a 

candidate’s matriculation through the EPP and is completed in IDS427Senior Reflective 

Colloquium Portfolio (the course required along with Student Teaching/Senior Field 

Experience). The assessment serves as official evidence of a review of requirements completed 

in Gateway 4that verifies a candidate is qualified to move to Gateway 4 program Exit. The 

portfolio consists of: Resume, Autobiographical Statement, Statement of Teaching Philosophy, 

Letter of Recommendation, Reflective Journal Summary, Lesson Plans and Resources Materials, 

Student Work Samples, Case Study, and Assessments by Clinical Faculty. 

 

Results/Analysis: 

Fifteen (15) candidates were evaluated with the Portfolio Assessment. Of the fifteen candidates, 

eight (8) were Elementary Education candidates and four (4) were Secondary Education 

candidates (2-Biolog; 1-History and 1-Math).  

 

Findings were the following: 

Acceptable – 15 (8-Elementary, 3-Special Education and 4-Secondary) 

Target - 14 (7-Elementary, 2-Biology, 1-History, 1-Math and 3 Special Education) 

 

In the category of “Acceptable”, two (1) candidates were missing Letters of Recommendations. 

The candidates missing the Letters of Recommendation stated that they could not find 

recommenders who had time to complete a letter.  

 

Recommendation: 

Based on results, a detailed listing of requirements for the Portfolio Assessment will be clearly 

outlined in the course syllabus. Additionally, a check at midterm will be conducted to ensure 

candidates are gathering all artifacts. Lastly, a VUU Resume template for candidates will be 

designed and a Recommendation Form designed to be used as a more convenient method of 

obtaining a recommendation from faculty for candidates. 

 

Fall 2019 

Results/Analysis: 
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Five (5) candidates were evaluated with the Portfolio Assessment. Of the five candidates, three 

(3) candidates were Elementary Education candidates and one (2) was Secondary Education 

candidates (1-Biology and 1-English).  

 

Findings were the following: 

Acceptable – 1-Biology 

Target - 4 (3-Elementary and 1 English secondary Education) 

 

Recommendation: 

Based on results, a detailed listing of requirements for the Portfolio Assessment will be clearly 

outlined in the course syllabus. Additionally, a check at midterm will be conducted to ensure 

candidates are gathering all artifacts. Lastly, a VUU Resume template for candidates will be 

designed and a Recommendation Form designed to be used as a more convenient method of 

obtaining a recommendation from faculty for candidates. 

 

Spring 2020 

Results/Analysis: 

Seventeen (17) candidates were evaluated with the Portfolio Assessment. Of the seventeen 

candidates, eleven 11) were Elementary Education candidates and five (5) were Secondary 

Education candidates (3-Biology and 2-History). 

 

Findings were the following: 

Acceptable – 2 (1-Elementary and 1-Secondary) 

Target - 3 (10-Elementary, 2-Biology, 2-History and 1 Special Education) 

 

In the category of “Acceptable”, two (2) candidates were missing Letters of Recommendations. 

The candidates missing the Letters of Recommendation stated that they could not find 

recommenders who had time to complete a letter. CORONVIRUS-COVID-19 shut down had/ 

has impacted overall functioning of the education system at all levels. 

 

Recommendation: 

Based on results, a detailed listing of requirements for the Portfolio Assessment will be clearly 

outlined in the course syllabus. Additionally, a check at midterm will be conducted to ensure 

candidates are gathering all artifacts. Lastly, a VUU Resume template for candidates will be 

designed and a Recommendation Form designed to be used as a more convenient method of 

obtaining a recommendation from faculty for candidates. 

 

1.2  

Course syllabi require students to use research in development of analytical papers are provided. 

Opportunities to share research are provided in courses and through participation in student 

organization professional development. 

To demonstrate mastery of candidates’ abilities to use research and evidence to develop an 

understanding of theories of teaching reading and their appropriate application, the Reading 

Research Paper is completed in EDU 331 that sets the foundation for evaluating and analyzing 
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data. In this assignment, candidates examine qualitative and quantitative educational research 

methodologies and develop their skills in reading, analyzing, and interpreting the extant literature 

in teaching and learning. Candidates demonstrate they know how to evaluate research, data, and 

demographic and assessment information about students so they can translate that information 

for their pedagogy and praxis. Candidates document their skills in understanding and choosing 

evidence-based practices to assess and instruct their students.  

Skills relevant to understanding and applying research are further developed in other courses and 

experiences throughout candidates' programs of study.  For instance, in SPE 250 candidates 

focus on current research related to teaching and assessing high impact instructional strategies 

for the field of special education and children with disabilities. In SPE 340, candidates 

demonstrate their ability to embed developmentally appropriate, research-based strategies by 

developing lesson plans for students with disabilities. While enrolled in SPE 453, candidates use 

case studies to create individualized education plans (IEPs), as well as practice the use of 

appropriate research-based strategies during field experiences.  

In PSY 201 Human Growth and Development, candidates are exposed to research theories and 

processes of physical, behavioral, cognitive, and emotional growth and change from infancy 

through adolescence to adulthood. They learn to apply the stages of development to their lives, 

and reflect upon the importance of developing their own sense of identity. Through the 

development of a Reflection Paper, candidates evaluate the social, emotional, environmental, and 

other factors that contributed to their personal growth and sense of identity. They are required to 

discuss how this identity influenced their decision to enter the field of education and how it will 

impact their own professional practice.   

In PSY 201, candidates must also use research to design oral presentations in which they 

demonstrate their understanding of how each person develops attitudes and values that guide 

choices, relationships, and understanding. In PSY 306 candidates develop an understanding of 

the research and principles behind formal testing, interpreting results accurately, and explaining 

test results to students, parents, administrators, fellow teachers, and others, analyzing and 

interpreting informal assessments, test results, and standardized test reports, and using the 

information to guide instruction. By the final seminar, EDU 425/IDS 427, candidates 

demonstrate progression from learning about how to evaluate research pertaining to student 

growth and development, to using research for evaluating students and planning instruction using 

research-based strategies, to conducting action research in their clinical experience.  

1.3  

The EPP evaluates candidates' abilities to apply content and pedagogical knowledge that address 

the InTASC standards. Each of the key assessments are aligned to InTASC standards. 

Candidates take methods courses in their area of expertise, complete key assessments, and 

demonstrate content and pedagogical knowledge in their specialty areas through unit plans and 

the portfolios. At the end of the program, candidates complete a full semester of student teaching 

that includes a minimum of four observations of the candidate by the university supervisor, as 

well as weekly meetings with the candidate's mentor teacher. 

1.4  
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Faculty have reviewed all syllabi to ensure that they align applicable college and career ready 

standards. All unit and lesson plans must indicate which standard the candidate is using and are 

then evaluated, in part, by whether the lesson objectives, instruction and assessments align with 

the standard. Our candidates work on lesson planning by backward planning from rigorous 

college and career readiness standards that have been adopted by the district where they currently 

teach or by professionally developed nationally recognized standards such as Common Core 

State Standards (CCSS) or Next Generation Science Standards (NGSS). The candidates are also 

expected to demonstrate how they will adapt the lesson for a variety of learners (including 

students who are gifted, have disabilities, are English Language Learners, and who come from a 

variety of ethnic, religious, and socio-economic backgrounds). Throughout their practicum 

placements, the EPP candidates are required to use state standards to align to lesson plans. This 

requires that candidates are familiar with the Virginia Standards of Learning (SOLs). The lesson 

plan template and rubric require candidates to plan lesson objectives that include high 

expectations for students who are currently on grade level, below grade level, and above grade 

level. Candidates are also required to include individualized accommodations and modifications 

for students with disabilities, who are English Language Learners, etc. 

1.5  

The EPP ensures that candidates model and apply technology as they design, implement and 

assess learning in a variety of ways. The Lesson Plan Rubric, and Student Teaching Evaluation 

require candidates to plan for and use technology in instruction and candidates are evaluated on 

that through the assessment tools. For example, in the Student Teaching Evaluation candidates 

are expected to demonstrate that he/she "plans for and uses technology to enrich learning." (with 

100% of completers meeting this criteria). The EPP requires candidates to "describe how 

technology is used in your instructional sequence. If no technology is used, provide examples of 

ways in which technology could be incorporated" and expects that the candidates "integrates 

some technology that contributes to teaching and learning. 

Each candidate must take and pass EDU 340. This technology course examines a variety of 

instructional media and emphasis is placed on systematically enhancing the teaching-learning 

process with multi-media instruction and effective computer usage. Throughout the course, 

candidates demonstrate an ability to use technology not only as an instructional tool (e.g., using 

Google Classroom for a lesson), but must also show that they are providing engaging instruction 

to students around how to use technology safely and effectively. Lessons must show that they are 

aligned to the ISTE student standards and must reflect all six standards (and, at minimum at, 

least one indicator associated with each standard) across the two assessments. Candidates must 

show that they have developed professional practice in the area of technology implementation 

and provided positive models for students regarding ethical and safe use of technology. The 

Virginia Computer Standard for Instructional Personnel serves as a basis for this course. 

Candidates are expected to include technology in their instruction in lesson plans created in 

methods courses and field experiences. The Lesson Plan Rubric, and Student Teaching 

Evaluation require candidates to plan for and use technology in instruction and candidates are 

evaluated on that through the assessment tools. For example, in the Student Teaching Evaluation 

candidates are expected to demonstrate that he/she "plans for and uses technology to enrich 
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learning." (with 100% of completers meeting this criteria). The EPP requires candidates to 

"describe how technology is used in your instructional sequence. If no technology is used, 

provide examples of ways in which technology COULD be incorporated" and expects that the 

candidates "integrates some technology that contributes to teaching and learning.  

Exhibits: Syllabi; Key Assessments; Key Assessment Rubrics and Results 

Standard 2 

2.1     

Partners are key stakeholders in the preparation of candidates. Stakeholders are actively engaged 

establishing candidate expectations; assisting in the design of assessments and clinical 

experiences; selecting, training and evaluating clinical educators; and reviewing EPP and 

candidate data to guide continuous improvement.   

Field Experiences 

Entry  

At the beginning of each semester, a designated faculty or administrator is charged with 

arranging all field and clinical experiences for candidates. The designee reviews the courses 

offered for the semester and determines the required number of practicum hours needed, the 

diversity of placements required, and partner sites available to provide the needed experiences.  

Candidates enrolled in all professional education courses are required to engage in practicum 

experiences. At the beginning of each semester, any faculty of record for a professional 

education course discusses the practicum requirement with enrolled candidates. A roster for each 

course is compiled that contains the names, majors and transportation needs of all candidates. 

The designee for field and clinical experiences compiles each of these rosters into a combined 

spreadsheet to use in making final placement decisions and for assessment purposes.  

After the combined spreadsheet is completed, the designee begins to communicate with school 

partners to ascertain their ability to support candidates (number and in what capacity). In 

communicating with school partners, the designee uses a commonly established communication 

protocol (i.e. identified personnel in human resources or school-based administrator).  

After the designee for field and clinical experiences solidifies all placements, the combined 

spreadsheet is updated and shared with the faculty of record for professional education courses. 

He/she also shares the time, date, and location for the field experience orientation. Faculty are 

responsible for notifying candidates of their placement locations, cooperating teachers, and 

orientation schedule.  

Preparation 

Candidates begin practicum experiences approximately three weeks after a semester begins. 

Prior to engaging in a practicum, faculty members introduce candidates to the Practicum 

Handbook and review University policies and expectations. Course assignments and assessment 

rubrics are also discussed.  
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Candidates must also attend the requisite orientation for their practicum site. During these 

orientations, the policies, procedures and expectations of the respective sites are shared with 

candidates. Any required forms or disclaimers are also signed. The designee for field and clinical 

experiences and/or a professional education faculty member will either host a school-based 

representative on the VUU campus or attend the orientation at the practicum site. Course 

assignments and assessment rubrics and copies of the VUU Practicum Handbook are shared with 

the school-based representative to share with identified Cooperating Teachers.  

After completing orientation, candidates are provided a time to meet with their assigned 

Cooperating Teacher. Although candidates are assigned to a single classroom and Cooperating 

Teacher, he/she may be enrolled in multiple VUU education courses and must complete multiple 

assignments. During the initial meeting, a schedule is agreed upon; course hours, assignments 

and assessment rubrics and the VUU Practicum Handbook are discussed; and, any specific 

classroom policies and procedures are outlined.  

During the practicum, candidates engage in experiences with P-12 students and teachers that 

ensure that theory and practice are linked and that coherence across clinical and academic 

components of preparation are maintained. 

Exit 

At the conclusion of the practicum, Cooperating Teachers complete an evaluation of the 

candidate’s knowledge, skills and dispositions. They also validate the candidate’s Attendance 

Log. Although candidates complete practicums throughout their program, ratings for program 

entry are evaluated in EDU 220 and progression in EDU 358/SPE 358 (Results and Analysis 

presented in Standard 1).  

Findings for EDU 220 practicum experiences are as follows: 

 

Spring 2019 

Eight (8) candidates were evaluated with the Final Practicum Evaluation Form. Of the eight (8), 

five (5) were Elementary Education candidates, one (1) Special Education candidate, and 1 

History candidate.  

 

Findings were the following: 

Unacceptable – 0  

Acceptable – 4-Elementary, and 1-History 

Target - 3 (1-Elementary, 1-Special Education, and 1-Biology). 

 

In the category of “Acceptable”, candidates were unable to consistently demonstrate the 

following at a “Target” level:  

• Professional Behavior - display overall understanding of the organization’s goals; handle 

conflicts in a professional manner; exhibit professional relationship with colleagues; and 

efficiently carry out work responsibilities. 

• Attitudes – demonstrate respect for the career path; display an attitude of life-long 

learning; and, display high ethical standards. 

• Knowledge – Demonstrate fundamental knowledge of basic information  
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• Skills – Demonstrate fundamental knowledge of basic skills 

 

Fall 2019 

Six (6) candidates were evaluated with the Final Practicum Evaluation Form. The six (6) were 

Secondary Education (2-Business Education, 2- Biology, I-1story, and I- Mathematics) 

 

Findings were the following: 

Not Assessed -0 

Unacceptable -0 

Acceptable - 2 (I-Business Education and I-Mathematics)  

Target - 4 (I-Biology, 2-Business, and I-History). 

 

In the category of “Acceptable”, candidates struggled most with demonstrating the elements of 

the conceptual framework: Competence, Adaptability, Caring, Skill 

 

During presentations of their field experiences, it was clear that candidates understood the 

components of the conceptual framework and discussed ways in which they demonstrated these 

qualities while completing their field experiences. However, cooperating teachers felt candidates 

were unable to consistently demonstrate these qualities. 

 

Spring 2020 

Nine (9) candidates were evaluated with the Final Practicum Evaluation Form. Of the nine (9), 

three (3) were Elementary Education candidates, one (1) Special Education candidate; five (5) 

were Secondary Education (1- Business Education, I-English, 2-History, and 1- Mathematics) 

 

Findings were the following: 

Not Assessed -5 (2-Elementary, 2-Elementary, 1-English, I-History, and Mathematics). 

Unacceptable - 0 

Acceptable – 2 (I-Business, and I-History) 

Target - 2 (I-Elementary, and I-Special Education) 

 

In the category of “Acceptable”, candidates were unable to demonstrate the following at a 

“Target” level:  

 

• Professional Behavior - display overall understanding of the organization’s goals; handle 

conflicts in a professional manner; exhibit professional relationship with colleagues; and 

efficiently carry out work responsibilities. 

• Attitudes – demonstrate respect for the career path; display an attitude of life-long 

learning; and, display high ethical standards. 

 

Note: Due to an interruption in the semester’s normal operations, candidates who did not 

complete practicum experiences were provided an option to view and critique online modules. 
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Each candidate submits a completed practicum packet to the faculty member(s) of record for 

their respective course(s). Candidates also present highlights of the practicum experience in their 

respective course(s). Candidates submit an evaluation of the practicum experience which 

assesses their satisfaction with the site and Cooperating Teacher. Results:  

Spring 2019 – 62% of candidates rate their Cooperating Teacher at the overall “Target” level; 

38% of candidates rate their Cooperating Teacher at the “Acceptable” level 

Fall 2019 – 79% of candidates rate their Cooperating Teacher at the overall “Target” level; 21% 

of candidates rate their Cooperating Teacher at the “Acceptable” level 

Spring 2020 - 77% of candidates rate their Cooperating Teacher at the overall “Target” level; 

23% of candidates rate their Cooperating Teacher at the “Acceptable” level 

Clinical Experiences 

Entry  

The semester preceding EDU 324/325 Student Teaching or IDS 426/427 Senior Field 

Experience, the designee for field and clinical experiences discusses requirements and 

procedures with candidates. Candidates are then required to complete and submit an Application 

for Student Teaching/Senior Field Experience. A roster is compiled that contains the names and 

majors of all candidates and is used in making final placement decisions and for assessment 

purposes.  

After the roster is completed, the designee begins to communicate with school partners to 

ascertain their ability to support candidates (number and in what capacity). In communicating 

with school partners, the designee uses a commonly established communication protocol (i.e. 

identified personnel in human resources or school-based administrator).  

After the designee for field and clinical experiences solidifies all placements, the roster is 

updated and shared with the candidates. He/she also shares the time, date, and location for the 

clinical experience orientation.  

Preparation 

Candidates begin clinical experiences at the beginning of the semester. Prior to engaging in 

student teaching/senior field experience, the faculty member of record hosts an orientation that 

introduces candidates, Cooperating Teachers and University Supervisors to the Student 

Teaching/Senior Field Experience Handbook and reviews University policies and expectations. 

Course assignments and assessment rubrics are also discussed. During these orientations, the 

policies, procedures and expectations of the respective sites are shared with candidates. Any 

required forms or disclaimers are also signed 

During the student teaching/senior field experience, candidates engage in experiences with P-12 

students and teachers that ensure that theory and practice are linked and that coherence across 

clinical and academic components of preparation are maintained. 

Exit 
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At midterm and the conclusion of the student teaching/senior field experience, Cooperating 

Teachers and University Supervisors complete an evaluation of the candidate’s knowledge, skills 

and dispositions (Results analyzed in Standard 1). They also validate the candidate’s Attendance 

Log.  

Candidates submit an evaluation of the Student Teaching/Senior Field Experience which 

assesses their satisfaction with the site and Cooperating Teacher. Each also submits a completed 

packet to the faculty member of record. Candidates also present highlights of the Student 

Teaching/Senior Field Experience to their peers and a panel of faculty/stakeholders.  

Spring 2019 – 71% of candidates rate their Cooperating Teacher at the overall “Target” level; 

29% of candidates rate their Cooperating Teacher at the “Acceptable” level 

Fall 2019 – 82% of candidates rate their Cooperating Teacher at the overall “Target” level; 18% 

of candidates rate their Cooperating Teacher at the “Acceptable” level 

Spring 2020 - 93% of candidates rate their Cooperating Teacher at the overall “Target” level; 7% 

of candidates rate their Cooperating Teacher at the “Acceptable” level 

2.2    

The EPP works with partners to select, prepare, evaluate and retain high quality University 

Supervisors and Cooperating Teachers.  

Selection 

University supervisors are either full-time or adjunct faculty members with both relevant 

credentials and extensive experience in their fields of study. Although most university 

supervisors have a terminal degree, a Master’s degree is the requirement. Additionally, most 

supervisors have taught more than twenty years, have served as district or building 

administrators, and are very cognizant of the professional knowledge, skills and dispositions 

required of professional educators.  

University Supervisor Supervision Area Degree 

Alphonso Sealey (FT) Secondary EdD 

Sunita Sharma (FT) Special Education EdD 

Angeline Coward (PT) Elementary EdD 

Rita Foster (PT) Secondary EdD 

Michelle McQueen (PT) Elementary EdD 

Cooperating teachers are selected based on being a licensed teacher with three years of teaching 

experience in the district. Cooperating teachers are approved by their building principal and must 

be willing to host a candidate completing field experiences or student teaching. Cooperating 

teachers have generally served as mentors, coaches, counselors, and role models to colleagues 

and other professionals in their building, or have other notable accomplishments. An additional 

requirement for the selection of cooperating teachers is that each must be proficient in the use of 

instructional technology, or at a minimum be willing to embrace the use of technology in the 

classroom.  
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Preparation 

The designee for field and clinical experiences is responsible for the preparation of University 

Supervisors. During workshops for University Supervisors, the designee ensures each fully 

understand established assessments and procedures. 

During the placement process, the designee for field and clinical experiences consults with 

school partner representatives (usually an administrator) to discuss the requirements of 

candidates for specific field or clinical experiences and determine which teachers are a good fit 

for our candidates. Once the Cooperating Teacher is selected, the University Supervisor and/or 

designee for field and clinical experiences ensure that the requirements for the placement are 

clear, evaluation materials are shared, and a timeline is established for the experience. The 

University representative works with Cooperating Teachers to understand the evaluation system, 

as well as the mutually-established expectations for the experience. To enhance the validity and 

reliability of scores, mock scoring sessions are held and results are discussed. A clear 

understanding is gained as to what each indicator represents and how a candidate is to be 

accurately scored.  

Evaluation 

At end of each placement candidates complete an evaluation of their Cooperating Teacher and 

University Supervisor (if applicable). Evaluations are reviewed annually by the Dean. In 

situations where evaluations are not satisfactory, there would be a discussion with the 

Cooperating Teacher, University Supervisor and/or the appropriate school administrator to 

determine next steps and the appropriateness of future placements in that class or school or with 

that clinical educator.  

Support 

The EPP demonstrates its commitment to its partners by providing multiple training and learning 

opportunities. Both Cooperating Teachers and University Supervisors are invited to participate in 

professional development experiences hosted by the University, state and regional education 

organizations annually. The University’s Center for the Study of the Urban Child also hosts 

Professional Learning opportunities for faculty and area school district personnel on critical 

topics.  

Retention 

Through support and incentives, the EPP attempts to retain its highly qualified University 

Supervisors and Cooperating Teachers. For clinical experiences, both types of clinical educators 

are paid a stipend of $250 for each candidate he/she supervises. 

2.3     

Depth 

The criteria for selection for field and clinical experiences vary depending on the goals of the 

course to which the experience is connected. Introductory courses that require schools that are 
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different in theoretically important ways so that candidates contemplating a degree in education 

experience a variety of contexts, educational philosophies and school settings. Placements are 

arranged to provide candidates with varied experiences. Elementary Education candidates, for 

example, will complete one practicum placement in a younger elementary grade (1st - 3) and one 

in an older elementary grade (3rd - 6th). At the conclusion of all experiences, unit faculty and 

committees/teams, utilizing established policies and procedures, are strategically used to collect 

and analyze individual candidate data at identified transitions to monitor candidate performance 

throughout their program of study.  

Breadth 

Partnerships with local public and private schools provide a broad pre-teaching experience for 

our EPP candidates. Each ensures that effective partnerships and high-quality clinical practice 

are central to preparation so that candidates develop the knowledge, skills, and professional 

dispositions necessary to demonstrate positive impact on all P-12 students’ learning and 

development. Our candidates have field experiences throughout their time in our programs, 

ranging from school visits, to observations, practicum placements with limited teaching, to a 

300-hour student teaching/senior field experience. Cooperating teachers for early field 

experiences (for courses requiring 10-30 hours of field experience) are selected by the school 

principals.  

Diversity 

Our EPP has partnerships with three school districts and two private schools in the metropolitan 

Richmond area for the following levels: Richmond (elementary, middle and high school in the 

city of Richmond), Henrico County (elementary, middle and high school in the suburban 

surrounding Henrico county), Goochland County (elementary, middle and high school in the 

rural area of Richmond), Seven Hills School (private school located in Richmond) and St. 

Catherine’s School and St. Christopher’s (all female and all male private school located in 

Richmond) and Amelia Street School (a school serving special needs students). We have also 

had students placed for field experiences and student teaching in state-operated juvenile 

instructional facilities.  

Local public schools (in particular in Richmond) have a higher percentage of diverse teachers 

than is recorded nationally.  Additionally, Richmond has a high percentage of students who are 

African American, Latinx, and low income. Having experiences in classrooms serving these 

diverse populations strengthens our candidates’ experiences and allows them to observe and 

actively work with a very diverse student population. Candidates participate in a multitude of 

diverse clinical experiences during which content and pedagogical knowledge, skills and 

professional dispositions are monitored for growth at several key points during the teacher 

education program.  

Coherence 

Early field experiences for majors and candidates in the EPP are connected to specific courses. 

These sequential, coherent, and hierarchical sets of courses and field experiences are designed 

with the purpose of engaging candidates in multilevel interactions with students, their teachers, 
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schools, and communities. Clinical experiences are sequenced in a coherent design to align with 

candidates’ coursework and increasing proficiency.  

 

Prior to being placed in student teaching (EDU 424/425), candidates must successfully pass all 

proprietary assessments required for certification in their respective endorsement area. If a 

candidate has not taken or successfully passed required assessments, he or she is placed in a 

senior field placement (IDS 426/427) that mirrors student teaching. Candidates are supervised by 

both the classroom Cooperating Teacher and a University Supervisor. The University Supervisor 

meets with the Cooperating Teacher and candidate to review progress, discuss planning and 

instruction, and evaluate the candidates' progress.  

 

Through the Pinning concept, the unit has established an effective system to induct new teachers 

into the profession. With the assistance of veteran and retired teachers willing to mentor 

beginning teachers, the EPP systematically inducts new teachers into the profession each Spring 

semester through its Pinning Ceremony. At this ceremony, teacher preparation completers are 

assigned a mentor who supports the new teacher through the first year of employment. Varied 

activities are suggested, but the veteran mentor is entrusted to identify and provide individualized 

support to the mentee.  

Duration 

Field experiences for EPP candidates begin when they are majors enrolled in Education 

Foundation courses. Majors are required to complete 10 hours of content-specific field 

observations designed to introduce them to schools as observers, helping them connect content to 

actual situations. These early field experiences are strategically developed to help majors 

determine their suitability for the education profession, as well as to assist the EPP assess the 

majors’ dispositions in the P-12 environment.  

 

Other Partnerships 

John Marshall High School 20th Century Grant Program- Our EPP was in partnership with 

John Marshall High School 21st Century After School Enrichment Program during the academic 

years, 2017-2019. Our students, faculty and staff from different schools and University 

departments worked with JMHS students 1-2 times per month during a Saturday (Saturday 

Academy). During this time, the high school students (deemed to be potential first-generation 

college students) were exposed to college life while experiencing presentations from university 

speakers and various departments.  Presentations included a panel discussion featuring EPP 

candidates discussing their journey to become college students and responding to questions from 

the high school student participants; Admissions office presentation; Financial Aid office 

presentation; Athletic department presentations and campus tours. EPP candidates also worked 

with the high school students during this time to share their own college experiences, serve as 

campus tour guides, and informal mentors to the participating high school students. During the 

Saturday academy sessions, candidates and EPP faculty encouraged high schooler to consider 

college/university after graduating from high school, in particular to major in Teacher Education. 

Student participants from JMHS were first generation students whose families had limited 

exposure to applying for and attending a four-year university.  
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Carver Elementary and Albert Hill Middle School Male Mentoring Program- Partnership 

programs at Carver Elementary provided opportunities for EPP candidates to serve as mentor 

and volunteers for special school initiatives. The Male Mentoring program at Albert Hill Middle 

School provided opportunities or our candidates to meet twice a month with students, serve as 

mentors, and assist in other capacities as needed by school personnel. Each program allowed our 

EPP candidates opportunities to work with students and establish a foundation for academic 

success and further develop candidates’ leadership skills and increase opportunities to be 

exposed to life in schools outside of the regular classroom experience. Participating in these 

programs also offered opportunities for candidates to be considered for post-graduation 

employment at the participating schools.  

Exhibits: Placement Emails; Orientation Flyers; Orientation Emails; Professional 

Education Courses with Required Field Experiences; School Placement Demographic 

Chart; Practicum Rosters; Practicum Handbook; Sample Field Experience Assignments; 

Candidate Evaluation; Student Teaching/Senior Field Experience Presentation; Sample 

Practicum Packets; Sample Candidate Evaluations; Clinical Experience Roster; Student 

Teaching/Senior Field Experience Handbook; Student Teaching/Senior Field Experience 

Evaluations; Student Teaching/Senior Field Experience Log; PD Agendas/Examples 

Standard 3 

3.1     

Recruitment Plan 

Our EPP set five goals in 2017 to address the following broad areas: recruitment, retention and 

completion. Specific goals were the following: Increase pass rate of all candidates on 

RVE/VCLA to 80%; Increase pass rate of all candidates on Praxis II to 80%; Enhance diversity 

of school placement sites (diversity targets – race/ethnicity, gender, language, religion, 

exceptionalities); Increase number of Teacher Ed candidates to 100 total (program foci in high 

need areas – Special Education, Math, Biology); and Increase number of completers to 80% of 

those that begin as candidates. The Impact Area, Activities, Responsible Stakeholder, and 

Results that correspond to each goal are also indicated in the Plan. Results are presented in the 

VUU Recruitment Plan Summary. 

Candidate Demographics 

The Institutional Effectiveness Unit of VUU provides the EPP with a roster of candidates each 

semester which indicates those individuals that have selected Education as a major. This roster is 

reviewed and used to assist in the monitoring of candidate demographics. Upon admission to the 

EPP, a candidate is entered onto the SOE Candidate Roster. This comprehensive roster serves as 

the repository by which the EPP tracks candidates’ progression through the unit, as well as 

monitors candidate demographics. Decisions regarding recruitment, retention and completion 

efforts are made in part based on this data. The activities and results of the established 

Recruitment Plan are also evaluated in part based on this data.  

3.2  
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Attracting and retaining high quality candidates is a goal of the EPP. Upon admission to VUU, 

individuals who desire to become teachers are required to enroll in IDS 190 Fundamentals of 

Learning. This introductory course outlines program and licensure requirements. In the next 

semester, he or she takes EDU 220 Introduction to Teacher Education. This course reinforces 

content provided in IDS 190. It also provides the first opportunity for participation in early field 

experiences. More importantly, the initial evaluation of dispositions is completed. Those whose 

final grade in EDU 220 is C or better are allowed to progress through the first transition and 

officially become candidates in the Teacher Education program. The GPAs of these candidates 

are captured for reporting purposes. The EPP requires a minimum 2.5 GPA for admission and 

graduation. Candidates must attain a C or better in all Education coursework to graduate. 

However, candidates perform far better than the minimum requirements for program entry and 

exit.  

The average GPAs of Candidates at Admission are the following: Fall 2018 (2.85); Spring 2019 

(2.8); Fall 2019 (2.9); Spring 2020 (2.7) 

The average GPAs of Candidates at Exit are the following: Fall 2018 (3.0); Spring 2019 (3.21); 

Fall 2019 (3.31); Spring 2020 (3.16) 

3.3     

Candidate dispositions are critical to their success as professionals. To guide the understanding 

and development of dispositions, candidates are introduced to the EPP’s conceptual framework 

in EDU 220 -Introduction to Teacher Education. The conceptual framework articulates those 

professional expectations that completers from VUU’s EPP are expected to exhibit. These 

dispositions are expounded upon and embedded within assignments throughout the candidate’s 

program of study. Prior to being formally admitted to the EPP, candidates must demonstrate 

dispositions at an “Acceptable” level. Cooperating teachers assist in evaluating candidate 

dispositions via field experience evaluation forms. The evaluation by the cooperating teacher 

provides insight into candidate comfort level with students in real classroom environments, their 

level of professionalism, and how they interact with students as they observe, assist the 

cooperating teacher, and teach planned lessons they have developed in coursework (Results 

analyzed in Standard 2). 

As candidates progress through Teacher Education, each completes courses that have assigned 

field experiences ranging from 10-30 hours each and progressing in difficulty level. Cooperating 

teachers assist in evaluating candidate dispositions via field experience evaluation forms. These 

evaluations are submitted to course instructors and included as a portion of final grades for each 

course. Grades of “C” or above must be earned in these courses. A second assessment of 

candidates’ dispositions is measured in EDU 358/SPE 358 (Results analyzed in Standard 1). 

The Student Teacher/Community-Based Practitioner must demonstrate dispositions expected of 

beginning candidate as specified in the INTASC standards and in the Virginia Union University 

Department of Education Conceptual Framework during their culminating clinical experience. 

The Cooperating Teacher and University collaborate to rate the candidate on the evaluation 

rubric (Results analyzed in Standard 1). 
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The dispositions identified as expectations of the EPP are aligned with departmental standards, 

applicable SPA objectives, InTASC and/or VDOE competencies. This enhances the validity of 

these indicators as appropriate for teacher education candidates. During department meetings 

with full and adjunct faculty, there is a portion with an intentional focus on assessment. During 

these meetings, activities include: reviewing candidates' scores and progress, reviewing 

assessment tools, addressing reliability and developing a shared understanding of the 

assessments and discussing implications of assessment results. As a result, the interrater 

reliability is enhanced. Interrater reliability among Cooperating Teachers and University 

Supervisors is enhanced in much the same way as orientations/training sessions focus on 

providing a thorough understanding of evaluation instruments and engaging in mock scoring 

sessions. 

 

3.4     

EPP candidates progress through the required transition points and are monitored regularly to 

ensure their academic success and to maintain the integrity of the academic programs. 

Monitoring progress is accomplished via the Dean of the School of Education coupled with the 

use of software like Excel, Shared Drives, and TK20/Watermark.   

Gateway 1:  Admission to the Educator Preparation Program 

•Each initial undergraduate student submits the application for admission to the Educator 

Preparation Program (to the advisor of his/her intended program major.  

•The advisor conducts an initial audit of the student’s application and documentation.  

•Once the advisor has reviewed the submitted application for their program, the student file is 

forwarded to the Dean. The Dean evaluates the student’s application.  

•If discrepancies exist or requirements are not met, the Dean returns the student’s application to 

the advisor and the advisor meets with the student to discuss a plan for successfully meeting 

requirements in this Gateway. 

•Once student has successfully completed all documentation and met all requirements, an 

acceptance letter is generated (minimum 2.5 GPA, minimum grade of C in EDU 220, acceptable 

dispositions in EDU 220) 

•The Dean updates the candidate’s acceptance into their relevant program on their profile. 

Candidates in Gateway 1 complete the first courses in Teacher Education, IDS 190 and EDU 

220. In these courses candidates are advised of program and licensure requirements as part of 

course content. The first key assessments, the Analysis of Bloom’s Taxonomy and the 

Philosophy of Teaching, are completed and evaluated. These assignments are aligned to InTASC 

standards. Additionally, the first field experiences and assessment of candidate dispositions is 

evaluated. In order to progress to Gateway 2, individuals must receive an overall score of 

“Acceptable” on rubrics for all of these measures. 
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Gateway 2:  Progression through the Educator Preparation Program 

•Advisor monitors candidate’s progress at each advisement session and ensures candidate 

remains on track.   

•When candidate has completed all requirements, the advisor completes an official institutional 

audit and provides a copy to the Dean. 

•The Dean updates the candidates’ status and prepares to move the candidate to student teaching 

or senior field experience.  

Candidates in Gateway 2 complete the remaining courses in Teacher Education, except their 

student teaching or senior field experience. Secondary majors also complete the final courses in 

their content discipline. In these courses candidates complete the following key assessments: 

Cultural Group Analysis, Reading Research Paper, Lesson Plan Unit, and the Behavior 

Management Strategies Plan. Secondary majors complete additional content key assessments 

relevant to their disciplines. These assignments are aligned to InTASC standards, as well as 

relevant SPA and state standards. Additionally, the second field experiences and assessment of 

candidate dispositions is evaluated. In order to progress to Gateway 3, individuals must receive 

an overall score of “Acceptable” on rubrics for all of these measures. 

Gateway 3:  Admission to Student Teaching/Senior Field Experience 

•An application for Student Teaching/Senior Field is completed and submitted to the Dean. 

•An audit is performed to determine if all coursework, key assessments, and licensure 

requirements have been completed.  

•Candidate must meet the following additional requirements:  2.5 GPA, pass criminal 

background check, show proof of liability and medical insurance, show proof of TB test).  

•Candidates who meet all requirements are placed in student teaching, EDU 424/425.  

•Candidates who meet all requirements EXCEPT licensure requirements are placed in senior 

field, IDS 426/427, which mirrors student teaching.  

Note: IDS 426/427 mirrors EDU 424/425 because a candidate who completes licensure 

requirements after the course begins may petition to change the courses for which he/she is 

registered and be recommended for certification upon successful completion of the program. 

Candidates in Gateway 3 complete the final courses in Teacher Education, EDU 424/425 or IDS 

426/427. These capstone courses provide candidates an opportunity to apply teaching 

competencies acquired in the Teacher Education Program and content area discipline to a 

classroom setting under the supervision of a University supervisor and the classroom cooperating 

teacher. The accompanying colloquium emphasizes teaching as a profession.  A problem-

solving, research-based approach is used to deal with specific issues related to the “real world” 

of teaching encountered by the student teacher or senior field candidate. The final key 

assessment, the Conceptual Framework Portfolio, is completed and evaluated. This portfolio is 

aligned to InTASC standards, as well as relevant SPA and state standards. Additionally, the final 
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assessment of candidate dispositions is evaluated. In order to progress to Gateway 4, candidates 

must receive an overall score of “Acceptable” on rubrics for all of these measures. 

Gateway 4:  Program Completion and Recommendation for Certification  

•Candidates who successfully complete student teaching and all program and licensure 

requirements submit an application for certification  

•The Dean verifies that all program and licensure requirements have been met.  

•The Dean certifies the application and submits application packet to the Virginia Department of 

Education.  

•Candidates receive the Bachelor of Science Degree in Interdisciplinary Studies and their 

respective field of study (Elementary Education, Special Education, Biology, etc.). 

•Candidates who successfully complete senior field experiences receive the Bachelor of Science 

Degree in Interdisciplinary Studies Community Based Education. 

3.5     

For candidates to be considered program completers in the State of Virginia they must pass 

required exams for their program area. These assessments include the Virginia Communication 

and Literacy Assessment (VCLA) for all candidates; the Reading for Virginia Educators 

Assessment (RVE) for Elementary and Special Education candidates; and the Praxis II content 

exams for Elementary and Secondary candidates (Results analyzed in Standard 5). Low 

completion rates for overall candidates are a continuing cause for concern for the EPP. However, 

the pass rate for completers recommended for licensure is 100%. 

In addition to the Praxis content assessments, the EPP assesses content knowledge of all 

candidates using key content assessments: the Reading Research Paper and Unit Lesson Plans 

(Results analyzed in Standard 1). Secondary Education programs have additional key 

assessments in required content courses that are used to assess candidate mastery of content. 

Courses are at an entry level and exit level transition point so that programs can monitor 

candidate progress. These key assessments must be completed at the level of “Acceptable”.  

3.6     

Throughout the methods courses, candidates are required to use state standards to align to lesson 

plans. This requires that candidates learn how to use the resources provided by the State of 

Virginia to teach the Virginia Standards of Learning (SOLs). The SOLs are taught in early 

methods courses and reinforced throughout the program. The state department website provides 

lesson plans, resources, tests from earlier years that candidates can use in the development of 

their lesson plans. Candidates are also required to differentiate instruction in order to meet the 

needs of varied students within any classroom setting. EDU 321- Curriculum & Instruction for 

Diverse Learners focuses on meeting the needs of students who are diverse in culture, learning 

needs (receiving Special Education services or Gifted services), the impact of poverty, and 

English Language Learners in the classroom. EDU 323 – Adaptive Constructivist Teaching 
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provides instruction in differentiation and creating diverse formative and summative 

assessments. Candidates in Special Education take coursework requiring them to understand how 

to develop individual educational programs (IEPs) and other unique services required by law for 

special needs students. SPE 453 Instructional Programming for Exceptional Students is designed 

to provide candidates with skills in planning, developing, implementing and evaluating programs 

for students with special needs.  The course also addresses classroom organization, development 

and implementation of IEPs, group instruction, curriculum strategies and adaptation for 

transferring content area material to students with disabilities. A grade of “C” or above is 

required for candidates to successfully complete professional practice courses. 

During the student teaching/senior field semester, all candidates, regardless of licensure area, 

meet weekly in their colloquium course (EDU 425/IDS 427) to discuss their teaching 

experiences, and to discuss expectations in the profession, including codes of ethics, professional 

standards for practice, and relevant laws and policies. Candidates are expected to address these 

expectations through the portfolio which is due during the student teaching semester. In addition 

to these weekly meetings, candidates also meet in groups, by licensure area, to discuss teaching 

requirements, weekly reflections and observations, review of video lessons, and the content 

portfolio. Additionally, partners from area human resource divisions also serve as guest lecturers 

to expound upon those dispositions, expectations and licensure requirements. Following these 

guest lectures, representatives also host mock interview sessions which often result in offers of 

employment. 

Candidates are observed by a university supervisor a minimum of four times during their student 

teaching/senior field semester. When there are deficiencies focused observations are added and 

an action plan completed. Cooperating teachers also provide regular feedback through weekly 

logs, and a midterm and final evaluation. Data from these assessments indicate that candidates 

demonstrate a strong understanding of the expectations of the profession by the time they 

graduate.  

Exhibits: VUU Recruitment Plan Summary; SOE Candidate Roster; EDU Syllabi; EDU 

PUARs; Sample Field Experience Evaluations; Sample Clinical Experience Professional 

Dispositions Rubrics; VDOE Licensure Application; Licensure Scores 

Standard 4 

4.1     

Completer Surveys are administered the year following a candidate’s graduation from the 

program. The Spring 2019 Completer Survey (15 respondents) polled candidates who completed 

in Fall 2017 and Spring 2018, while the Fall 2019 Completer Survey (16 respondents) polled 

candidates who completed in Fall 2018 and Spring 2019. These completers/graduates have had 

experiences working as the teacher of record with students either as fully or provisionally-

certified teachers. The surveys provide information on (1) the strength of program completers 

and their acquired knowledge, professionalism, collaboration, and teaching skills; (2) the 

effectiveness of program completers and how students' in their classrooms perform in the 

learning environment, and; (3) strengths and weaknesses of the program completers as evaluated 

by their supervisors/administrators (principal, assistant principal or other supervisors). The open-
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ended question at the end of the survey provides an opportunity for completers to discuss any 

achievements or promotions gained. 

Specific survey questions related to this component are the following: 

• Question 5 - As a graduate of the TE program, in general how well prepared are you to 

teach students from diverse learning, cultural, and language backgrounds? 

Graduation Term Very Well Prepared Somewhat Prepared 

Fall 2017/Spring 2018 87.5% 12.5% 

 

• Question 1 - Please rate the overall quality of the Teacher Education program in 

preparing you for being a classroom teacher 

Graduation Term Very Good Good Fair 

Fall 2018/Spring 2019 53.33% 26.67% 20% 

 

4.2     

Specific survey questions related to this component are the following: 

• Question 1 - In your coursework, how often did you cover teaching and classroom 

strategies that are responsive to needs of culturally/racially (Black, Hispanic) diverse 

students? 

• Question 4 - How much did your field experience placements expose you to students with 

diverse learning needs? 

Graduation Term Question Frequently Sometimes 

Fall 2017/Spring 2018 1 68.75% 31.25% 

 

Graduation Term Question A Great Deal A Lot A Moderate 

Amount 

Fall 2017/Spring 2018 4 75% 12.5% 12.5% 

 

• Question 3 - Please rate the quality of classroom behavior management strategies that 

you learned in the Teacher Education program. 

• Question 5 - Please rate how well you were prepared to be a professional, to work well 

with colleagues, administrators and families. 

Graduation Term Question Very Good Fair Some 

Fall 2018/Spring 2019 3 46.67% 40% 13.33% 

  

Graduation Term Question Well Prepared Fairly Well 

Prepared 

Not at all 

Prepared 
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Fall 2018/Spring 2019 5 86.67% 6.67% 6.67% 

 

4.3.  

Employer Satisfaction Survey results provide additional evidence of our completer's impact and 

mastery of the knowledge, skills, and dispositions as aligned with relevant standards. The Spring 

2019 Employer Survey (5 respondents) polled employers of candidates who completed in Spring 

2018; the Fall 2019 Employer Survey (10 respondents) polled employers of candidates who 

completed in Fall 2018; and the Spring 2020 Employer Survey (3 respondents) polled employers 

of candidates who completed in Spring 2019. The analysis of the data from the Employers' 

Satisfaction Survey indicates that all of the responders have a positive perception of our 

candidates' being strongly prepared in all areas as measured by relevant standards.  

Graduation Term Very Good Fair Some 

The teacher understands learner needs as demonstrated by lesson plan development and 

delivery 

Spring 2019 80% 20%  

Fall 2019 80% 20%  

Spring 2020 67% 33%  

The teacher responds to differences in learner potential by adapting lessons based on 

achievement level (differentiating) 

Spring 2019 80 20  

Fall 2019 90% 10%  

Spring 2020 100%   

The teacher relates well to students and uses effective classroom management strategies 

to manage student interactions with each other 

Spring 2019 60% 20% 20% 

Fall 2019 60% 20% 20% 

Spring 2020 67% 16.5% 16.5% 

The teacher behaves professionally with supervisor, colleagues and parents 

Spring 2019 100   

Fall 2019 90% 10%  

Spring 2020 100%   

The teacher develops creative strategies to engage students’ interests in subject being 

taught 

Spring 2019 80 20  

Fall 2019 100%   

Spring 2020 100%   

The teacher effectively uses available technology in the teaching and learning process 

Spring 2019 100   

Fall 2019 90% 10%  

Spring 2020 100%   

The teacher has had a positive impact on student performance overall during his/her 

tenure at this school   
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Spring 2019 80 20  

Fall 2019 80% 10% 10% 

Spring 2020 67% 33%  

 

In addition to responding to items on the Employers' Satisfaction Survey, employers were given 

the opportunity to provide additional comments. Of the employers who completed the survey, 

some of the comments were: "Excellent hire!"; "It was a pleasure working with the graduate." 

"She is technically competent; has effective human relations skills and conceptual skills to lead 

and support student academic success."  

4.4     

Specific survey questions related to this component are the following: 

• Question 3 - Students in your classroom may have varied learning needs, some may be 

identified as needing Special Education services, some may be Gifted or High Ability, or 

others may be English as a Second Language (ESL) students. How prepared do you feel 

you are to work with students of varied learning needs in these groups? 

Graduation Term Very Well Prepared Somewhat Prepared 

Fall 2017/Spring 2018 75% 25% 

• Question 2 - Please rate the quality of classroom instruction in the Teacher Education 

program in preparing you to understand instructional strategies to be used with most 

students. 

• Question 4 - Please rate how prepared you were to work with diverse students (students 

from different racial/ethnic backgrounds, culturally diverse, low income students, Special 

needs students, ELL students). 

Graduation Term Question Very Good Good Some 

Fall 2018/Spring 2019 2 40% 40% 20% 

Fall 2018/Spring 2019 4 66.67% 20% 13.33% 

 

Respondents were also provided space to respond to an open-ended question regarding the 

strengths of the Teacher Education program and any areas needing improvement. Most 

remarkable were alumni responses to questions regarding preparedness to work with diverse 

students and as a professional with colleagues, administrators and families.  

While many skipped the open-ended question, one detailed response indicated the following: 

Teaching is one of the hardest professions because each cohort or class you teach presents its 

own set of challenges and it is hard to be 100% prepared. There were many things I learned 

being in the Virginia Union University Education program. However, I do think there are many 

ways in which the program could improve to be stronger. During the program I learned many 

ways to use technology in my classroom and frequently draw on some of the differentiation 

strategies. I learned a great deal on how to support our higher achieving students in the 
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classroom and how to implement developmentally appropriate tasks. The program could be 

more successful by adding more opportunities to be in the field learning alongside exemplary 

teachers who unpack lessons and their components and really define what is a successful lesson, 

and how to measure student success. Reflecting on my first year teaching I found it challenging 

to effectively implement strategies listed in an IEP and 504 plan in my classroom. I am very 

excited to hear about all of the wonderful things are happening at VUU. I hope that you continue 

to keep alumni in the loop. Thank you. 

Exhibits: Completer Survey and Results; Employer Satisfaction Survey and Results 

Standard 5 

The provider maintains a quality assurance system comprised of valid data from multiple 

measures, including evidence of candidates’ and completers’ positive impact on P-12 student 

learning and development. The provider supports continuous improvement that is sustained and 

evidence-based, and that evaluates the effectiveness of its completers. The provider uses the 

results of inquiry and data collection to establish priorities, enhance program elements and 

capacity, and test innovations to improve completers’ impact on P-12 student learning and 

development.  

5.1    

The Educator Preparation Program (EPP) has a Unit Assessment System (UAS) comprised of 

multiple measures, which reflects state and national standards for candidate performance and 

was designed for data collection and analysis, facilitating continuous program improvement or 

CPI.  The UAS allows the EPP to regularly review candidate performance data, completer 

achievements, and overall unit effectiveness for purposes of continuous improvement. The 

process for CPI is outlined in the EPP Quality Assurance Handbook.  

 

Candidate Progress 

 

The UAS is comprehensive and integrated. Initial candidates are systematically monitored 

throughout their matriculation through the EPP to ensure they gain the requisite knowledge, 

skills and dispositions required to complete. There are four data collection points for candidates 

in all preparation programs. Each transition has one or more key assessments. Candidates are not 

able to progress in programs unless they have successfully met assessment standards at the 

“Acceptable” level. Key assessments used in the programs are aligned with elements of the 

conceptual framework, InTASC, and program specific standards. Data is aggregated by these 

standards to evaluate how candidates across programs demonstrate the content knowledge, 

pedagogical and professional knowledge, skills, and dispositions (Results Analyzed in Standard 

1). 

 

Data on each candidate is collected and maintained at the institutional, EPP, departmental, and 

program levels. These data include information on: (a) candidate’s academic performance (e.g., 

GPA, core course completion) maintained in Jenzebar at the institutional level, (b) candidate’s 

eligibility for clinical practice (e.g. GPA in and completion of professional coursework in 

Jenzebar, licensure assessment results, (c) candidates’ professional performance (e.g., rubric 
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scores on key assessments of student work/performance by program faculty, Field and Clinical 

Evaluation scores of candidate performance in clinical experiences provided by university 

supervisors and cooperating teachers) maintained in the Shared Drive at the program level, and 

(d) candidates’ preparation (e.g., survey completed by program graduates and their employers 

collected by the EPP).  

 

The EPP also receives electronic reports of candidate scores on state licensing exams from ETS. 

These results provide information for the unit and for programs about how well candidates at 

VUU perform on specific standards within their content areas compared to averages for all test 

takers.  

Year Major RVA VCLA Praxis 

2016-17 ELE NA F 5002 - F 

5003 - F 

5004 - F 

5005 - F 

2017-18 BIO 

MTH 

SPE 

ELE 

ELE 

ELE 

NA 

NA 

NA 

NA 

NA 

NA 

P 

P 

F 

P 

F 

F 

NA 

NA 

NA 

NA 

NA 

NA 

2018-19 BIO 

BIO 

SPE 

SPE 

SPE 

ELE 

ELE 

ELE 

NA 

NA 

P 

F 

F 

F 

F 

P 

F 

P 

P 

NA 

NA 

NA 

NA 

NA 

5235 – F 

5235 – P 

NA 

NA 

NA 

NA 

NA 

NA 

 

The low number of test takers and pass rates, combined with the Assessment Survey results, 

demonstrate that candidates (1) need better preparation, (2) need to be better informed and 

supported to register for assessments, and (3) need advanced financial assistance for assessments. 

Currently, these results are being used at the unit level to identify areas of weakness across the 

curriculum. Results have also been discussed with Department Chairs to be used at the program 

level to identify content specific areas that require attention. Using results, A Lean Six Sigma 

Action Project was also completed and will be implemented Fall 2020. 

 

Data on candidate performance result from the application of rubrics and other scoring 

instruments to observations of candidate teaching performances, candidates’ written work related 

to instructional planning, teaching actions, use of assessments, professional dispositions, and 

reflections on evidence of personal growth as a professional educator. The scores resulting from 

these measures are reported to students in course and field experiences and are maintained in 

various locations, depending on the sources.  
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The EPP uses candidate data to prepare annual reports (e.g., Title II, VDOE, Institutional SACS-

COC, etc.) that lead to the identification of trends within and across programs, candidate 

demographic information, and candidate performance as indicated by GPA and required test 

scores. The reports have the potential to inform unit and program level change through the 

identification of trends across time as candidates progress. The Deans and EPP stakeholders 

examine the reports to address areas for improvement at the unit level. Additionally, candidate 

field experience data by university supervisors is analyzed to identify potential areas of 

improvement within and across programs.  

 

Completer Achievements 

 

The EPP uses a combination of both formal and informal measures to monitor the achievements 

of its completers. Formal measures include Completer Surveys and Employer Surveys. Informal 

measures include direct candidate and/or employer communication, and indirect communication 

via peer comments, news reports or social media posts. 

 

Completer Surveys are administered the year following a candidate’s graduation from the 

program. The Spring 2019 Completer Survey polled candidates who completed in Fall 2017 and 

Spring 2018, while the Fall 2019 Completer Survey polled candidates who completed in Fall 

2018 and Spring 2019 (Results Analyzed in Standard 4). These completers have had experiences 

working as the teacher of record with students. The surveys provide information on (1) the 

strength of program completers and their acquired knowledge, professionalism, collaboration, 

and teaching skills; (2) the effectiveness of program completers and how students' in their 

classrooms perform in the learning environment, and; (3) strengths and weaknesses of the 

program completers as evaluated by their supervisors/administrators (principal, assistant 

principal or other supervisors). The open-ended question at the end of the survey provides an 

opportunity for completers to discuss any achievements or promotions gained.  

The Employer Satisfaction Survey is a mirror of the Completer Survey and assesses the 

completer through the lens of the administrator. Employer Satisfaction Survey results provide 

additional evidence of our completer's impact and mastery of the knowledge, skills, and 

dispositions as aligned with relevant standards. The analysis of the data from the Employers' 

Satisfaction Survey indicates that all of the responders have a positive perception of our 

candidates' being strongly prepared in all areas as measured by relevant standards (Results 

Analyzed in Standard 4).  

Informal measures are collected and presented and discussed during Faculty and EPAB 

Meetings. In an effort to formalize the collection process of informal data, the EPP has created 

(Spring 2020) a protocol for recording both direct and indirect communication. The EPP has 

created an electronic intake form that is prominent on its webpage. Whenever completers report 

accomplishments to faculty members or other EPP stakeholders, a candidate is directed to the 

webpage to self-report. However, to ensure the achievement is captured, EPP stakeholders also 

complete the online form. The “More Educated Union” forms can be downloaded and will be 

aggregated, analyzed and acted upon annually as part of the CPI process.  

Operational Effectiveness 
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Key assessments have been identified for each preparation program. Formative data from 

multiple sources are collected on these assessments each semester. Programs analyze these data 

and create Program/Unit Assessment Reports (PUARs) to document their findings. The PUAR is 

the instrument the EPP uses to demonstrate data are collected, reviewed, analyzed, possible 

changes made based on data, and the subsequent result of program changes are captured. 

Annually, summative data are collected, compiled, analyzed and discussed to create an 

assessment of the unit. During the annual EPP Retreat, the formative and summative assessment 

process used, as well as the decisions made regarding program and unit operations are discussed. 

Any needed changes to ensure continuous improvements are then made and implemented. 

 

Faculty – Both full-time faculty and Adjuncts are evaluated annually by candidates, peers and 

the Dean using procedures and assessment instruments established by the Institution. Decisions 

regarding required professional development and/or continued employment result from the 

outcomes of these evaluations.  

 

Curriculum – Programs use competencies identified by the Virginia Department of Education to 

determine the curriculum it offers to candidates. Curriculum mapping is completed annually to 

ensure programs remain in compliance with state requirements. Additional curriculum 

requirements for programs are determined by needs resulting from a review of candidate 

performance. Changes in required courses, student learning objectives, course topics, 

assessments, etc. may be made each semester or annually. 

 

Program Proposals for a BS of Elementary Education (under review) and a BS of Special 

Education (approved) were created in Fall 2019 as a result of a review of 2018-19 candidate and 

curriculum data. New programs are (1) aligned to the updated VDOE program competencies, (2) 

include required courses in Exceptionalities and Diversity, (3) ensure a clear delineation between 

licensure and non-licensure programs, (4) embed coursework and experiences better aligned to 

required licensure assessments, and (5) utilize a cohort model with an attached practicum 

experience to triangulate content and pedagogical content knowledge.  

 

Program Improvements – Program level data is collected each academic term (i.e., fall, spring, 

summer). Key assessment data (embedded assignments, test scores, clinical evaluations, etc.) are 

collected at major transition points in the programs by program faculty and recorded on the SOE 

Candidate Roster. The EPP utilizes a secure web-based system, Shared Drive, for the collection, 

maintenance, and utilization of data collected at key transition points in the initial and advanced 

programs.  Candidate data are uploaded into the Shared Drive and are accessed regularly by the 

by programs for review.  Programs review data at department meetings as part of the continuous 

program improvement process.  

Within programs, individual key program assessments are aggregated by the designee (Dean, 

Assistant Dean, Chair) each semester and a PUAR for each is created and shared with program 

stakeholders. The data are aggregated by program, and each department designee has the 

responsibility of scheduling a meeting to discuss with faculty to make data-based decisions. 

These reports are compiled and a summative report created by the SOE Dean at the end of each 
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academic year. The annual report is presented to EPP faculty and stakeholders for review and 

decision-making for Unit operations.  

Unit Improvements - EPP level data include compiled faculty, candidate, and program 

assessments. Data is aggregated, disaggregated, organized and analyzed using a variety of 

technologies and software (Jenzebar, Excel spreadsheets, PUARS, etc.). The Shared Drive is the 

primary system through which we collect and share unit assessment system data. Based on 

results shared and discussions during the Annual Assessment Retreat, annual and strategic plans 

are created to guide the operations of the unit.  

 

The EPAB is the body charged with oversight of overall operations of the EPP. Each semester 

the EPAB is convened to discuss matters related to candidates, completers, programs, and the 

overall EPP. Agenda items include topics such as candidate performance and dispositions, 

completer satisfaction and performance, programmatic operations and changes, curriculum and 

experiential experiences, budgets, faculty decisions, partnership agreements, accreditation, etc. 

Exhibit(s): EPAB Documents 

 

5.2     

Fairness, Accuracy, Consistency, and Avoidance of Bias - Key assessments are designed through 

deliberative collaborations and efforts between EPP stakeholders. Each is designed to ensure 

that the assessment is a valid and reliable measure of applicable unit performance standards and 

state and national standards. Additionally, assessments are developed in order to offer multiple 

points of assessment at different points in time. More importantly, assessments are designed to 

be fair, accurate, consistent and non-biased. 

 

For the EPP, fairness means that candidates understand what is expected of them on the 

assessments and in regards to their program requirements. To ensure fairness, unit assessments 

are discussed with candidates upon entry into the program and throughout the course of their 

candidacy.  Each undergraduate candidate completes IDS 190 Fundamentals of Learning. This 

course exposes candidates to an orientation to the unit. Additionally, candidates receive 

notification and descriptions of assessments in the course syllabi for the courses in which the 

assessments occur.  The unit uses a common syllabus template that is monitored to ensure this 

element is included. Candidates are also given information on how the assessments are scored 

and how they count toward completion of programs. The unit uses common scoring indicators on 

rubrics (Target, Acceptable, Unacceptable, Not Observed), to enhance the reliability of scorers 

across assessments, as well as the understanding of candidates regarding their performance.   

 

Accuracy and degree of bias of assessments is evaluated at the program level as faculty review 

assessments and align them with departmental standards, applicable SPA objectives, and/or 

VDOE competencies. At the unit level, accuracy is documented through the alignment of the unit 

assessments with the professional unit dispositions. Consistency, or the assurance of dependable 

results, is assessed as faculty look at trend data from the assessments over time. In the case of the 

professional dispositions evaluation, three stakeholders (candidate, mentor teacher, and 

university supervisor) complete both the formative and summative assessment and discuss their 
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respective findings. Program faculty teaching the same course have common syllabi and 

assessments. 

 

During department meetings with full and adjunct faculty, there is a portion with an intentional 

focus on assessment. During these meetings, activities include: reviewing candidates' scores and 

progress, reviewing assessment tools, addressing reliability and developing a shared 

understanding of the assessments and discussing implications of assessment results. As a result, 

the interrater reliability is enhanced. Interrater reliability among Cooperating Teachers and 

University Supervisors is enhanced in much the same way as orientations/training sessions focus 

on providing a thorough understanding of evaluation instruments and engaging in mock scoring 

sessions. 

 

Each semester and annually, the unit not only discusses data and makes decisions on data, but 

also evaluates the processes used to gather these data. Applicable changes are made based on 

these discussions. During semester deliberations, program and departmental faculty, in addition 

of stakeholder groups, study candidate performance on key assessments. This analysis takes into 

consideration the instrument, the dispositions key assessments have been designed to measure, 

the design of rubrics used in the assessment process, and the operationalization of rubric 

indicators to enhance inter-rater reliability among evaluators. At this level, program and 

department changes are made. During the EPP’s annual retreat, program and department 

decisions are discussed and their impact on unit operations is considered before being 

implemented the following year.  

 

5.3.    

The Dean of the SOE ensures that the EPP follows the timeline for the design and launch of 

assessments, the collection and aggregation of data, the dissemination of candidate performance 

data, and maintenance of the Shared Drive where the data is stored for access by department 

chairs and faculty. The timeline indicates what is to be done, by when, and who is responsible. 

Regular meetings of the EPP include discussions of the issues relevant to assessment and any 

necessary improvements. The timeline is summarized as follows:  

Timeline for Assessment Launch, Data Collection, and Reporting – begins fall and ends 

summer  

▪ Prior to the data collection cycle begins; unit and programs confirm assessments 

(changes, revisions, or continuing assessments) by end of summer semester. 

▪ The EPP assessment data collection cycle begins by August 1; 

▪ EPP designees generate data reports for course, program and unit assessments, post 

disaggregated reports in the Shared Drive 3 days after classes end each fall and spring 

semester; 

▪ Faculty (full and part time) review data reports and complete individual Program Unit 

Assessment Report’s (PUAR) for key assessments, place this PUAR in the Shared Drive 
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by the first day of spring semester (for Fall Semester) and May 15th (for Spring 

semester); 

▪ Faculty (full-time) review disaggregated data and PUAR’s. Aggregated PUAR’s are 

developed for key assessments and placed in the Google Drive by Midterm of spring 

semester (for Fall semester) and May 31st (for Spring semester); 

▪ Department designees review data reports and disaggregated and aggregated PUAR’s 

with program faculty and discuss potential program changes. Aggregated PUAR’s are 

developed and placed in the Shared Drive by the week following Midterm (for the Fall 

semester) and June 15th (for the Spring semester); 

▪ The SOE Deans completes EPP plan by July 31st; 

▪ The data cycle culminates in EPP review of Unit and Program level data during the 

annual Faculty/Staff Institute each fall. 

Members of the Executive Leadership Team (comprised of Deans, Department Chairs and 

Department Administrative Assistants) bring issues of concern about programs, faculty, 

candidate performance, and support systems in the EPP to be discussed that may need to be 

revised or developed. The teams make recommendations to the EPP about such issues. 

 

5.4.    

The EPP uses a combination of both formal and informal measures to assess the impact of its 

completers on P-12 learners. Formal measures include Completer Surveys and Employer 

Surveys. Informal measures include direct candidate and/or employer communication, and 

indirect communication via peer comments, news reports or social media posts (Results analyzed 

in Standard 4). 

 

Title II Reports, VDOE EPP Reports, proprietary assessment reports and other data points are 

used to externally benchmark our completers. Collected data are shared and analyzed during 

Faculty and EPAB Meetings where stakeholders make decisions related to programs, resource 

allocation, and future direction. These decisions are compiled and included in the annual 

Academic Excellence Plan and Five-Year Strategic Plan. 

 

5.5.    

Program candidates are provided multiple opportunities to contribute to program and unit 

operations. Individual concerns can be shared during private advising sessions or public Town 

Hall Meetings. As all Chairs and Deans have an “open door policy,” and widely published email 

addresses and phone numbers, candidates can communicate questions, concerns and/or ideas at 

any time. At the conclusion of each course, candidates are requested to complete an evaluation of 

the course/faculty. At the conclusion of field/clinical experiences, candidates evaluate 

Cooperating Teachers, University Supervisors, and placement sites (Results analyzed in Standard 

2). Finally, prior to program completion, graduates are able to complete a Graduate Exit Survey 

to share their program satisfaction level (Results analyzed in Standard 4).  
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Faculty members are a valued portion of the process to continually improve overall effectiveness 

of the EPP. They engage continually with candidates in varied capacities; from providing 

instruction, to advising, to facilitating professional development opportunities. Faculty actively 

engage in data-driven Faculty and EPAB meetings where vital decisions are made. VUU faculty 

are also leaders in their professional organizations and often engage in activities to enhance their 

knowledge/skills and introduce contemporary best practices to our EPP. 

 

The EPP uses a combination of both formal and informal measures to allow alumni and 

employers an opportunity to evaluate and improve the program. Formal measures include, 

Completer Surveys and Employer Surveys (Results analyzed in Standard 4). Informal measures 

include direct candidate and/or employer communication, and indirect communication via peer 

comments, news reports or social media posts. 

 

The primary function of the Educator Preparation Advisory Board (EPAB) is to ensure that 

VUU’s EPP works collaboratively with school/community partners and other stakeholders to co-

construct mutually beneficial collaborations and share responsibility for continuous improvement 

of candidate preparation. The EPAB focuses on using data to assist in establishing mutually 

agreeable expectations for candidate entry, preparation, and exit; ensure that theory and practice 

are linked; maintain coherence across clinical and academic components of preparation; and 

share accountability for candidate outcomes.  

 

Exhibits: EPP Quality Assurance Handbook; EPP Key Assessments; SOE Candidate 

Roster; Summary of Operational Decisions; Candidate Licensure Score Reports; Lean Six 

Sigma Action Project; Title II Reports; VDOE Annual Data Collection Program Report; 

Employer Satisfaction Survey Form; More Educated Union Form; VDOE Program 

Matrices; VUU Program of Study Sheets (New Programs); Departmental Meeting Agendas 

and Minutes; Student Evaluation Scoring Template; Faculty Evaluation Scoring Template; 

Peer Evaluation Form; Adjunct Faculty Review Form; Performance Evaluation Training; 

Faculty Evaluation Manual; Common Syllabus Template; Sample Key Assessment 

Rubrics; Academic Excellence Plan; Five Year strategic Plan; Assessment Timeline; 

Advisor Form; Town Hall Meeting Flyer; Course Evaluation Form; Candidate Evaluation 

Form; Graduate Exit Survey Form 

 

 

 

 

 

 


