
Introduction 

At every level of our EPP program we work to recruit and retain the highest quality candidates. 

The recruitment begins with our participation in annual university recruitment fairs and 

continues through matriculation. The variety and quality of recruitment activities will be 

described here.  

3.1    The provider presents plans and goals to recruit and support completion of high-quality 

candidates from a broad range of backgrounds and diverse populations to accomplish their 

mission. The admitted pool of candidates reflects the diversity of America’s P-12 students. The 

provider demonstrates efforts to know and address community, state, national, regional, or 

local needs for hard-to-staff schools and shortage fields, currently, STEM, English-language 

learning, and students with disabilities. 

Recruitment Plan 

Our EPP set five goals in 2017 to address the following broad areas: recruitment, retention and 

completion. Specific goals were the following: Increase pass rate of all candidates on 

RVE/VCLA to 80%; Increase pass rate of all candidates on Praxis II to 80%; Enhance diversity 

of school placement sites (diversity targets – race/ethnicity, gender, language, religion, 

exceptionalities); Increase number of Teacher Ed candidates to 100 total (program foci in high 

need areas – Special Education, Math, Biology); and Increase number of completers to 80% of 

those that begin as candidates. The Impact Area, Activities, Responsible Stakeholder, and 

Results that correspond to each goal are also indicated in the Plan. Results are presented in the 

VUU Recruitment Plan Summary. 

Candidate Demographics 

The Institutional Effectiveness Unit of VUU provides the EPP with a roster of candidates each 

semester which indicates those individuals that have selected Education as a major. This roster is 

reviewed and used to assist in the monitoring of candidate demographics. Upon admission to the 

EPP, a candidate is entered onto the SOE Candidate Roster. This comprehensive roster serves as 

the repository by which the EPP tracks candidates’ progression through the unit, as well as 

monitors candidate demographics. Decisions regarding recruitment, retention and completion 

efforts are made in part based on this data. The activities and results of the established 

Recruitment Plan are also evaluated in part based on this data.  

3.2 The provider meets CAEP minimum criteria or the state’s minimum criteria for academic 

achievement, whichever are higher, and gathers disaggregated data on the enrolled candidates 

whose preparation begins during an academic year. The CAEP minimum criteria are a grade 

point average of 3.0 and a group average performance on nationally normed assessments or 

substantially equivalent state normed assessments of mathematical, reading and writing 

achievement in the top 50 percent of those assessed.  

Attracting and retaining high quality candidates is a goal of the EPP. Upon admission to VUU, 

individuals who desire to become teachers are required to enroll in IDS 190 Fundamentals of 

Learning. This introductory course outlines program and licensure requirements. In the next 

semester, he or she takes EDU 220 Introduction to Teacher Education. This course reinforces 

content provided in IDS 190. It also provides the first opportunity for participation in early field 

experiences. More importantly, the initial evaluation of dispositions is completed. Those whose 



final grade in EDU 220 is C or better are allowed to progress through the first transition and 

officially become candidates in the Teacher Education program. The GPAs of these candidates 

are captured for reporting purposes. The EPP requires a minimum 2.5 GPA for admission and 

graduation. Candidates must attain a C or better in all Education coursework to graduate. 

However, candidates perform far better than the minimum requirements for program entry and 

exit.  

The average GPAs of Candidates at Admission are the following: Fall 2018 (2.85); Spring 2019 

(2.8); Fall 2019 (2.9); Spring 2020 (2.7) 

The average GPAs of Candidates at Exit are the following: Fall 2018 (3.0); Spring 2019 (3.21); 

Fall 2019 (3.31); Spring 2020 (3.16) 

3.3    Educator preparation providers establish and monitor attributes and dispositions beyond 

academic ability that candidates must demonstrate at admissions and during the program. The 

provider selects criteria, describes the measures used and evidence of the reliability and 

validity of those measures, and reports data that show how the academic and non-academic 

factors predict candidate performance in the program and effective teaching.  

Candidate dispositions are critical to their success as professionals. To guide the understanding 

and development of dispositions, candidates are introduced to the EPP’s conceptual framework 

in EDU 220 -Introduction to Teacher Education. The conceptual framework articulates those 

professional expectations that completers from VUU’s EPP are expected to exhibit. These 

dispositions are expounded upon and embedded within assignments throughout the candidate’s 

program of study. Prior to being formally admitted to the EPP, candidates must demonstrate 

dispositions at an “Acceptable” level. Cooperating teachers assist in evaluating candidate 

dispositions via field experience evaluation forms. The evaluation by the cooperating teacher 

provides insight into candidate comfort level with students in real classroom environments, their 

level of professionalism, and how they interact with students as they observe, assist the 

cooperating teacher, and teach planned lessons they have developed in coursework (Results 

analyzed in Standard 2). 

As candidates progress through Teacher Education, each completes courses that have assigned 

field experiences ranging from 10-30 hours each and progressing in difficulty level. Cooperating 

teachers assist in evaluating candidate dispositions via field experience evaluation forms. These 

evaluations are submitted to course instructors and included as a portion of final grades for each 

course. Grades of “C” or above must be earned in these courses. A second assessment of 

candidates’ dispositions is measured in EDU 358/SPE 358 (Results analyzed in Standard 1). 

The Student Teacher/Community-Based Practitioner must demonstrate dispositions expected of 

beginning candidate as specified in the INTASC standards and in the Virginia Union University 

Department of Education Conceptual Framework during their culminating clinical experience. 

The Cooperating Teacher and University collaborate to rate the candidate on the evaluation 

rubric (Results analyzed in Standard 1). 

The dispositions identified as expectations of the EPP are aligned with departmental standards, 

applicable SPA objectives, InTASC and/or VDOE competencies. This enhances the validity of 

these indicators as appropriate for teacher education candidates. During department meetings 

with full and adjunct faculty, there is a portion with an intentional focus on assessment. During 



these meetings, activities include: reviewing candidates' scores and progress, reviewing 

assessment tools, addressing reliability and developing a shared understanding of the 

assessments and discussing implications of assessment results. As a result, the interrater 

reliability is enhanced. Interrater reliability among Cooperating Teachers and University 

Supervisors is enhanced in much the same way as orientations/training sessions focus on 

providing a thorough understanding of evaluation instruments and engaging in mock scoring 

sessions. 

 

3.4    The provider creates criteria for program progression and monitors candidates’ 

advancement from admissions through completion. All candidates demonstrate the ability to 

teach to college- and career-ready standards. Providers present multiple forms of evidence to 

indicate candidates’ developing content knowledge, pedagogical content knowledge, 

pedagogical skills, and the integration of technology in all of these domains.  

EPP candidates progress through the required transition points and are monitored regularly to 

ensure their academic success and to maintain the integrity of the academic programs. 

Monitoring progress is accomplished via the Dean of the School of Education coupled with the 

use of software like Excel, Shared Drives, and TK20/Watermark.   

Gateway 1:  Admission to the Educator Preparation Program 

•Each initial undergraduate student submits the application for admission to the Educator 

Preparation Program (to the advisor of his/her intended program major.  

•The advisor conducts an initial audit of the student’s application and documentation.  

•Once the advisor has reviewed the submitted application for their program, the student file is 

forwarded to the Dean. The Dean evaluates the student’s application.  

•If discrepancies exist or requirements are not met, the Dean returns the student’s application to 

the advisor and the advisor meets with the student to discuss a plan for successfully meeting 

requirements in this Gateway. 

•Once student has successfully completed all documentation and met all requirements, an 

acceptance letter is generated (minimum 2.5 GPA, minimum grade of C in EDU 220, acceptable 

dispositions in EDU 220) 

•The Dean updates the candidate’s acceptance into their relevant program on their profile. 

Candidates in Gateway 1 complete the first courses in Teacher Education, IDS 190 and EDU 

220. In these courses candidates are advised of program and licensure requirements as part of 

course content. The first key assessments, the Analysis of Bloom’s Taxonomy and the 

Philosophy of Teaching, are completed and evaluated. These assignments are aligned to InTASC 

standards. Additionally, the first field experiences and assessment of candidate dispositions is 

evaluated. In order to progress to Gateway 2, individuals must receive an overall score of 

“Acceptable” on rubrics for all of these measures. 

Gateway 2:  Progression through the Educator Preparation Program 

•Advisor monitors candidate’s progress at each advisement session and ensures candidate 

remains on track.   



•When candidate has completed all requirements, the advisor completes an official institutional 

audit and provides a copy to the Dean. 

•The Dean updates the candidates’ status and prepares to move the candidate to student teaching 

or senior field experience.  

Candidates in Gateway 2 complete the remaining courses in Teacher Education, except their 

student teaching or senior field experience. Secondary majors also complete the final courses in 

their content discipline. In these courses candidates complete the following key assessments: 

Cultural Group Analysis, Reading Research Paper, Lesson Plan Unit, and the Behavior 

Management Strategies Plan. Secondary majors complete additional content key assessments 

relevant to their disciplines. These assignments are aligned to InTASC standards, as well as 

relevant SPA and state standards. Additionally, the second field experiences and assessment of 

candidate dispositions is evaluated. In order to progress to Gateway 3, individuals must receive 

an overall score of “Acceptable” on rubrics for all of these measures. 

Gateway 3:  Admission to Student Teaching/Senior Field Experience 

•An application for Student Teaching/Senior Field is completed and submitted to the Dean. 

•An audit is performed to determine if all coursework, key assessments, and licensure 

requirements have been completed.  

•Candidate must meet the following additional requirements:  2.5 GPA, pass criminal 

background check, show proof of liability and medical insurance, show proof of TB test).  

•Candidates who meet all requirements are placed in student teaching, EDU 424/425.  

•Candidates who meet all requirements EXCEPT licensure requirements are placed in senior 

field, IDS 426/427, which mirrors student teaching.  

Note: IDS 426/427 mirrors EDU 424/425 because a candidate who completes licensure 

requirements after the course begins may petition to change the courses for which he/she is 

registered and be recommended for certification upon successful completion of the program. 

Candidates in Gateway 3 complete the final courses in Teacher Education, EDU 424/425 or IDS 

426/427. These capstone courses provide candidates an opportunity to apply teaching 

competencies acquired in the Teacher Education Program and content area discipline to a 

classroom setting under the supervision of a University supervisor and the classroom cooperating 

teacher. The accompanying colloquium emphasizes teaching as a profession.  A problem-

solving, research-based approach is used to deal with specific issues related to the “real world” 

of teaching encountered by the student teacher or senior field candidate. The final key 

assessment, the Conceptual Framework Portfolio, is completed and evaluated. This portfolio is 

aligned to InTASC standards, as well as relevant SPA and state standards. Additionally, the final 

assessment of candidate dispositions is evaluated. In order to progress to Gateway 4, candidates 

must receive an overall score of “Acceptable” on rubrics for all of these measures. 

Gateway 4:  Program Completion and Recommendation for Certification  

•Candidates who successfully complete student teaching and all program and licensure 

requirements submit an application for certification  



•The Dean verifies that all program and licensure requirements have been met.  

•The Dean certifies the application and submits application packet to the Virginia Department of 

Education.  

•Candidates receive the Bachelor of Science Degree in Interdisciplinary Studies and their 

respective field of study (Elementary Education, Special Education, Biology, etc.). 

•Candidates who successfully complete senior field experiences receive the Bachelor of Science 

Degree in Interdisciplinary Studies Community Based Education. 

3.5    Before the provider recommends any completing candidate for licensure or certification, 

it documents that the candidate has reached a high standard for content knowledge in the 

fields where certification is sought and can teach effectively with positive impacts on P-12 

student learning and development.  

For candidates to be considered program completers in the State of Virginia they must pass 

required exams for their program area. These assessments include the Virginia Communication 

and Literacy Assessment (VCLA) for all candidates; the Reading for Virginia Educators 

Assessment (RVE) for Elementary and Special Education candidates; and the Praxis II content 

exams for Elementary and Secondary candidates (Results analyzed in Standard 5). Low 

completion rates for overall candidates are a continuing cause for concern for the EPP. However, 

the pass rate for completers recommended for licensure is 100%. 

In addition to the Praxis content assessments, the EPP assesses content knowledge of all 

candidates using key content assessments: the Reading Research Paper and Unit Lesson Plans 

(Results analyzed in Standard 1). Secondary Education programs have additional key 

assessments in required content courses that are used to assess candidate mastery of content. 

Courses are at an entry level and exit level transition point so that programs can monitor 

candidate progress. These key assessments must be completed at the level of “Acceptable”.  

3.6    Before the provider recommends any completing candidate for licensure or certification, 

it documents that the candidate understands the expectations of the profession, including 

codes of ethics, professional standards of practice, and relevant laws and policies. CAEP 

monitors the development of measures that assess candidates’ success and revises standards in 

light of new result 

Throughout the methods courses, candidates are required to use state standards to align to lesson 

plans. This requires that candidates learn how to use the resources provided by the State of 

Virginia to teach the Virginia Standards of Learning (SOLs). The SOLs are taught in early 

methods courses and reinforced throughout the program. The state department website provides 

lesson plans, resources, tests from earlier years that candidates can use in the development of 

their lesson plans. Candidates are also required to differentiate instruction in order to meet the 

needs of varied students within any classroom setting. EDU 321- Curriculum & Instruction for 

Diverse Learners focuses on meeting the needs of students who are diverse in culture, learning 

needs (receiving Special Education services or Gifted services), the impact of poverty, and 

English Language Learners in the classroom. EDU 323 – Adaptive Constructivist Teaching 

provides instruction in differentiation and creating diverse formative and summative 

assessments. Candidates in Special Education take coursework requiring them to understand how 

to develop individual educational programs (IEPs) and other unique services required by law for 



special needs students. SPE 453 Instructional Programming for Exceptional Students is designed 

to provide candidates with skills in planning, developing, implementing and evaluating programs 

for students with special needs.  The course also addresses classroom organization, development 

and implementation of IEPs, group instruction, curriculum strategies and adaptation for 

transferring content area material to students with disabilities. A grade of “C” or above is 

required for candidates to successfully complete professional practice courses. 

During the student teaching/senior field semester, all candidates, regardless of licensure area, 

meet weekly in their colloquium course (EDU 425/IDS 427) to discuss their teaching 

experiences, and to discuss expectations in the profession, including codes of ethics, professional 

standards for practice, and relevant laws and policies. Candidates are expected to address these 

expectations through the portfolio which is due during the student teaching semester. In addition 

to these weekly meetings, candidates also meet in groups, by licensure area, to discuss teaching 

requirements, weekly reflections and observations, review of video lessons, and the content 

portfolio. Additionally, partners from area human resource divisions also serve as guest lecturers 

to expound upon those dispositions, expectations and licensure requirements. Following these 

guest lectures, representatives also host mock interview sessions which often result in offers of 

employment. 

Candidates are observed by a university supervisor a minimum of four times during their student 

teaching/senior field semester. When there are deficiencies focused observations are added and 

an action plan completed. Cooperating teachers also provide regular feedback through weekly 

logs, and a midterm and final evaluation. Data from these assessments indicate that candidates 

demonstrate a strong understanding of the expectations of the profession by the time they 

graduate.  

Exhibits: VUU Recruitment Plan Summary; SOE Candidate Roster; EDU Syllabi; EDU 

PUARs; Sample Field Experience Evaluations; Sample Clinical Experience Professional 

Dispositions Rubrics; VDOE Licensure Application; Licensure Scores 

 


